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Preface

AKISTAN is a predominantly Muslim country

P' and therefore there is a close relation be-

tween the education of her sons and daugh-

ters and the ideology of Islam. This relationship

is the justification for the title of this work and its
mixed content.

If this volume succeeds in inducing the reader
to know something more about my concept of
Islam, he is referred to my contribution to the
History of Muslim Philosophy recently published

by Otto Harrassowitz of Wiesbaden, West
Germany.

Lahore M.M. SHARIF
February 1964 |
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Islamic Studies

HE problem of Islamic Studies involves a more
fundamental question—the question of re-
ligious education in general. Before the

British period in India, the fundamental principles
of morality and religion formed an integral part of
education. The British, however, adopted a policy
| of religious neutrality. There were several reasons
for that. First, it was because of the diversity of
religions in the country and the desirability for the
foreign rulers of being free from bias for any one
of them, besides practical difficulties involved in
providing equal facilities for the followers of all
faiths. The Education Commission of 1832 observ-
ed: ““The declared neutrality of the State forbids
{ its connecting the institutions directly maintained
by it with any one form of faith; and the other
alternative of giving equal facilities in such institu-
tions for the inculcation of all forms of faithinvolves
practical difficulties which we believe to be in-
superable.’”’ Secondly, this neutrality was observed
to avoid interference in the faiths of the people
by the rulers’ own State religion—Christianity.
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Islamic and Educational Studies

Great have been the services of the Christian mis-
sionaries to the cause of education in the Indo-
Pakistan sub-continent,butthere was,ontheir part,
a definite desire to impose their own faith on the

people of the soil in those early days. One example
of this desire is found in Dr. Alexander Duff’s

evidence before a Select Committee of the House

of Lords on the 3rd of June, 1853. He said, ‘“While
we rejoice that true literature and science are to be

substituted in place of what is demonstrably false,
we cannot but lament that no provision whatever

has been made for substituting the only true re-
ligion—Christianity—in place of the false religion
which our literature and science will inevitably
demolish.’’ In reply to a similar effort made in an
address presented by the Christian missionaries,
the Governor-General, Lord William Bentinck,
observed: ““The fundamental principle of British
rule, the compact to which the Government stands
solemnly pledged, is strict neutrality. To this im-
portant maxim, policy as well as good faith have
enjoined upon me the most scrupulous observance.
The same maxim is peculiarly applicable to general
education. In all schools and colleges supported by
Government, this principle cannot be too strongly
enforced, all interference and injudiclous tamper-
ing with the religious beliefs of the students, all
miﬁgling, direct or indirect teaching of Christianity
with the system of instruction ought to be posi-
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Islamic Studies

tively forbidden.”’

The root cause of this neutrality was, however,
very much deeper. It lay in thesociological changes
that took place in Europe during and after the
Medieyal Ages, which created a gulf between secu-
lar and religious life.]The distinction of the secular
and theregularoriginated first within the Christian
Church. The secular clergy, so called from the
Latin seculum or world, served ‘‘in the world,”
administered the sacraments, managed the Church
organisation, and disciplined the people. Priests,
bishops, cardinals, and popes belonged to this
class. The other class, the regular clergy, so called
from the Latin 7egula or rule, withdrew from the
world and lived a life of devotion and seclusion in
the monasteries. On medieval Europe, the Church
exercised a more powerful influence than the State.
Everyone born of Christian parents was under 1ts
iron authority. It had complete control over edu-
cation, marriage, and all other aspects of life. Those
who did not abide by its rigid discipline were ex-
communicated, interdicted, condemned, deprived
of property, banished, persecuted in difterent ways,
or even burnt alive. |

|This naturally led to a strong reaction during
the periods of the Italian Renaissance and the
Reformation. Scholars like Petrarch, Boccaccio,
Quantilian, Vittorino da Feltre, Machiavelli, and
Laurentius Valla revolted against theother-world-

3
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Islamic and Educational Studies

lincss of the orthodox Church and became critical
of the power and practices of monks, priests, and
the Church as a whole. Even highly religious men
like Erasmus, Sir Thomas Moore and Rabelais
stressed the moral elements in religion and neglect-
ed the practical and disciplinary activities of the
Church. The word ‘‘secular’’ acquired a different

meaning and it now stood for the temporal interests
of life. The function of education became the train-

ing of boys to be intelligent human beings sO as
to play a useful part in society. Alter the discovery
of the Americas and the sea-route to India, the
flood ‘of newly-found gold and silver and general
wealth quickened the temper of European secular
life. Tt caused a decline in the binding pOWer of
religion on thought and action. Luther’s questioning
the power of the priests and the Pope to forgive sins,
and holding that the priests were€ subject tosecular
power and that the rulers had the right to reform
the abuses and evil practices that had corrupted
the clergy, shook the very foundations of the
Church, and res 1lfed in the control of the Stateover
the Church lands. The development of the sciences
from the beginning of the sixteenth century by
Copernicus, Leonardo de Vinci, Paracelsus, Kep-
ler, Galileo, Harvey, Bacon, Newton, and others
helped in creating a gull between religious and
secular thought, the eighteenth-century Enlighten-
ment, theageof French materialism, further widen-

4
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Islamic Siudies

ed this gulf and the Industrial Revolution, which
brought great prosperity to secular life, putreligion
almost out of bounds. Gradually, most European
States became secular in practice, and some new
States like the American Republic and the Domin-
ion of Australia became avowedly so.]

Therefore, if the British rulers of India kept
religious education out of schools and universities,
it was not merely because she had too many reli-
gions or because interference of the State religion
with the faiths of the people was dangerous, but
because in the whole of the European society it-
self there was a complete divorce between secular
and religious life, and the British rulers were
themselves under the spell of secular mode of

thought.

Life is a dynamic unity and cannot be split into
parts and sections. Asthe IndianUniversity Educa-
tion Commission of 1948-49 observed: ‘“The abuse
of religion has led to the secular conception of the
State. It does not mean that nothing is sacred or
worthy of reverence. It does not say that all our
activities are profane and devoted to the sordid
ideals of selfish advancement.’’|Life without rever-
ence for all that is sacred, without a yearning for
all that is highest and best, and without some
faith in the whence, where, why, and whither of
things, is totally barren. Religious and moral edu-
cation awakens the mind to the meaning and value

3
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Islamic and Educational Studies

of life and inspires and guides it in all its pursuits.
" Hence its necessity. |

Pakistan is avowedly an Islamic State and the
population of West Pakistan is to-day almost
wholly Muslim. There is a small Christian com-
munity, but the educational ideal of Christianity
is the same as that of Islam, for Christ has also
said that man should aim at being as perfect as

God Himself. In Islam, there is no distinction of «~

secular and religious, nor is there any in Chris-
tianity, whatever one may say of Islamdom and
Christendom. Man’s socio-political values are the
same as his religious values. Islam has no organised
Church and, therefore, the problem of Church
vevsus State cannot arise. That is why what India,
Australia, and America mean by a secular State 1s
precisely what Pakistan means by an Islamic State.
The Indian Constitution lays down: ‘““Subject to
public order, morality and health and other- pro-
visions of this part, all persons are equally entitled
to freedom of conscience and the right fully to
profess, practise and propagate religion’’* Accord-
ing to the Australian Constitution, ¢ The Common-
wealth shall not make any law . . . for imposing
any religious observances, oI for prohibiting the
free exercise of any religion.”” In America, ‘‘There

‘s no established Church. All religious bodies are
absolutely equal before the law. 2

1. Article 19 (1).
2. Lord Bryce, American Commonwealth, p. 885,

6
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Islamic Studies

Exactly so it is in Islam and the Islamic State
of Pakistan. There is no established Church,
there is no compulsion in religion (=i § ol ,51Y),
and there is full freedom for the exercise of any
faith, and to this there are no provisos as in the
Indian Constitution,

,Nor indeed is there in Islam any conflict be-
tween religion and science like the one that widen-
ed the gulf between secular and religious life 1n
the West. Science is the knowledge of the universe
and its laws, and Islam enjoins the acquisition of
knowledge on every man and woman. The ser-
vices of its votaries to every branch of science
are only too well known to be recounted. But
scientific knowledge too has to be supplemented
by religion and ethics, and this is being gradually
recognised by the great scientists of the world |
This need has been recently voiced by a speaker
on the Netherlands Radio. After teferring to a
speech delivered by Sir Mubammad Zafarullah
Khan in The Hague before the Society of Inter-
national Affairs, he says: ‘“We have lived too long
1in the supposition that our own progress in science
and technique was the only thing that counted.
Of course, this progress has been possible only by

very earnestly and steadily seeking the truth be-
hind the laws of nature.

‘““But a man, a country, a continent cannot live
by that alone. Now-a-days, we have acquired af resh

/)
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Islamic and Educational Siudies

understanding of the fact that religious, ethical,

and moral standards underlying the human com-

munity are also of the highest importance.
““Where these standards are missing, where

they are too low, or where they are crumbling
away under the burden of technical progress or
desire, the community of men will lose its hold
and drift away into disintegration and chaos. In
this period when the East and also the Muslim
people are turning to European science and when
they try to master this science to their own bene-
fit, the European peoples, on the other hand,
have learned not to over-estimate this progress

and are looking again for religious and ethical
standards.’’?

\,/’TThus, according to Islamic ideology, there is no
distinction between what is secular and what is
religious. Human life is a life of action and for
action religious guidance, i.e. education in the
apprehension of human ideals and values, is essen-
tial. This truth is admitted even by the educa-|
tionists of avowedly secular States.|‘In a sense,’”’
says the Commission mentioned above, ‘‘religion 1s
the most secular of all pursuits. Itstarts where man,
is, with the facts and problems of his concrete life,
and goes with him wherever he i1s and Whatex{e}:
he does. No real religion will submit to separation

I|

I

I. Rev. A. M. Brouwer, *‘Bridge between East and West,”
Netherlands Radio talk, The Hague, reported by A.P.P,

8
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from life. All life must be infused with the life
of spirit”’ (p. 297). Again, ‘““We have to under-
stand that the great virtues of loyalty, courage,
discipline, and self-sacrifice may be used for good
or bad ends. These are essential for a successful
citizen as well as for a successful villain. What
makes a man truly virtuous is the purpose for
which he lives, his general outlook on life. Virtue
and vice are determined by the direction in which
we move, by the way in which we organise our
life”” (p. 299). | |

‘““Religious teaching,” says William McDougall,
“‘affords a short-cut to morality of a certain kind;
and it may be that religion is an aid to a higher
and surer morality than can be attained without
it . ... And it may be that early training in the
religious attitude, in reverence, is essential to the
attainment of the highest level. If that is true,
it follows that in denying all religion to our

T

children, we cut them off from the possibility 07

realising their highest potentialities.”” Again
““Religion is a part of the fabric of our cultur
and of the life of our communities; and to cut th

- child completely off from religion is to isolate him

to some extent from the life of the community,

undoubtedly a most undesirable effect which cark
ries its own dangers.’’y I am surer than McDougall
that religion is an aid to higher morality than can

X. Characier and the Conduct of Life, p. 194.

9
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Islamic and Educational Studies

be attained without it and that proper religious
education is essential for our children. Our people,
on the whole, alsoseem to be almost unanimous

in their insistence on this point.

Can religious education be left to the home? My
reply to this question is in accord with that given
by the Education Commission of another State.
It says, “‘If we are not prepared to leave the
scientific and the literary training of pupils to the
home and the community, we cannot leave reli-
gious training to these. The child is robbed of its
full development if it receives no guidance in
early years towards recognition of the religious
aspects of life. The child is under the influence of
the school from the age of six. This is much too
early a stage for stopping religious direction, Im-
portant habits, attitudes, and sentiments are form-
ed, and ideals are fixed after that age, and i he
is not guided to right conduct, to the appropriate
objects of his attitudes and sentiments, and to the
true ideals of human life, he would be exposed to
a1l kinds of dangers.”

But we have to be very careful about the form
and content of religious education in schools. It has
to be radically different both in form and content
from what now passes as teaching in theology.
Religion shall have to be taught as a Divine
light, a force of liberation, a guide to action and
intellectual and spiritual expansion to perfection,

10 a\
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Islamic Studies

and not confined to mechanical forms of worship,
learning by rote and recitation without under-
standing. As our national poet-philosopher, Iqbal,
has said :
Jdirs ASS e SN ey b
ol 3 maed 0w Fsel & S L
s 102 9 BT 355 Old 0 s g
ol 5 whla 9 M cads 4
Either a persistent exalting of the Lord’s name
In the wide expansion of the heaven,
Or prayers and counting the beads
In the lap of the earth,;
That is the creed of self-conscious men, God-
intoxicated,
This is the religion of the priests, plants and
stones.

‘“‘Religion,”’ says Igbal,® ‘‘which, in its highest
manifestations, is neither dogma, nor priesthood,
nor ritual, can alone prepare modern man for the
burden of the great responsibility which the ad-
vancement of modern science necessarily involves,
and restore to him that attitude of faith which
makes him capable of winning personality here and
retain it hereafter.”’| We have to keep this concep-
tion of religion in view in determining the content
and form of religious education in our schools.

| Religious education in Christianity is provided
in all missionary schools and colleges as a com-

I. Reconsiruction of Religious Thought in Islam, p. 170.

1 1
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Islamic and Educational Studies

pulsory subject for instruction, though not for exa-
minations. For Christian students 1t may be made
a subject for examinations as well. I hold that for
Muslim students as well religious education should
be made compulsory throughout the pre-university
stage, with a view toinculcating in them an Islamic
outlook on life and sending them out into the
world with the stamp of Islamic culture on their
minds, but in determining the syllabi Igbal’s
advice noted above should be constantly kept in
view. For non-Muslim students, class teaching 1in

.

their own religion, if their number 1s su 1ciently
large, or tutorial instruction, if it is too small,
should also be provided.[ﬂ
Before the students pass out of the school stage,
some of them are likely to develop a taste for
higher studies in religion, just as some others are
likely to acquire a liking for other subjects. The
universities, therefore, must equally cater for
their needs. But since an overwhelmingly large
number of them are Muslim, naturally there 1s
demand from them, as also from the Press, for
arrangements of tegck}ing and research in Islamic
studies. Our universities are now alive to this
demand. There are, however, three divergent
views about the status of Islamic Studies in the
universities :
(a) that Islamic Studies should be a compulsory
subject both in the Faculty of Arts and the

12

Marfat.com




A
-
*I

Islamic Studies

Faculty of Science;
(b) that it should be an optional subject in the
Faculty of Arts only;

(¢) that it should be a faculty by itself.

According to the first view, Islamic Studies
should be a compulsory subject in the Faculty of
Arts as well as in the Faculty of Science. A sepa-
rate faculty of Islamic Studies will make the sub-
ject a specialised study to be undertaken by a few
scholars with a special interest or inclination for
it and will defeat the purpose which is implied
in its being introduced as a university subject, of
imparting the knowledge of Islam to as large a
number of our educated men and women as pos-
sible,

In any case, no student should be deemed to
have passed the Degree Examination unless he
shows by passing a special test arranged for the
purpose that he has an intelligent grasp of the
essentials of Islam as a world-view. The study of
Islam as a world-outlook should, in other words,
be a compulsory subject in the Degree Examina-

tion in the Faculties of Arts, Science, and Tech-
nology.

This view is positively mistaken. I have already
recommended that Islamic Studies should be a
compulsory subject in our schools. If not religious
instruction but true religious education is aimed
at by our schools, by the time our boys and girls

13
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Islamic and Educational Studies

reach the age of seventeen and be ready to leave
the Higher Secondary School, most of their habits

would have been established; their character
would have been formed; as adolescence is the
period of conversion, even conversion of character
would have taken place; and their outlook on life
would have largely taken shape. They would have
firmly grasped the fundamental Islamic beliefs
(elstiel), known the Qur’anic injunctions regarding
the conduct of worldly affair (eHul), and would
have learnt by heart with full understanding at
least twenty surahs of the Qur’an to introduce
variation in prayers («lsts), so essential for deep
‘nterest and rapt attention. By this time they
would have already gone through the finishing
process and become qualified to go out into the
world in order to work in different walks of life.

It would only be a small percentage, say ten per
cent, who would join the university. At the school
stage, therefore, every Muslim student would have

gone through the compulsory test arranged with a

view toseeing that he hasan intelligent graspofthe

essentials of Islam as a world-view, and, if rightly
brought up, would have developed an Islamic
character. If the teaching of Islamics 1s meagre
at this stage, none of the very large number of
students who do not reach the university shall be
adequately equipped for the conduct of life as true
Muslims. I, therefore, feel that while at the school

14
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Islamic Studies

level, Islamic Studies should be made compulsory
for all, at the university stage it should remain,

as at present, an opironal and fully elective subject
for those who wish to study it as a part of their
general education or for the purpose of specialisa-
tion. And when it is taught as an optional or
elective subject, it would naturally go with cog-
nate subjects rather than with any and every sub-
}EE_’E prescribed by the Faculties of Science and
Arts. |

The second view that Islamic Studies should be
a subject in the Faculty of Artsis in favour of
retaining the present position of keeping Islamiyat
as an optional and elective subject within the
Faculty of Arts. But I am of opinion that the
Faculty of Arts, as it is at present constituted in
our universities, is too large; its burden would be
lightened and it would get a just relief if Islamiyat
1s taken out of its sphere of activities.

The third view that Islamiyat should have a
faculty of its own is the most generally accepted
one. It is held that ‘“with the establishment of
Pakistan it is of paramount importance that
‘Islamic Studies’ should occupy'a distinct position
among the studies of our universities. Inclusion of
it In the Faculty of Arts or Oriental Learning
will tend to lessen its importance which will be

detrimental to the interests of Islamic culture and
ideals of this new-born State.’’

15
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Islamic and Educational Studies

I find myself in complete sympathy with this !

A
view and support the constitution of a separate !
faculty in Islamiyat. |

It may be said that a separate faculty of
Islamic Studies would lead to segregation of this g
subject from other branches of learning, and, con- El
sequently, would not produce the desired type of 1
students. This would be a strong objection if the i
students of Islamiyat were to study no other sub-
ject. But that is not what is contemplated. Every- |
where the study of Islamiyat would be combined

with the study of Humanities, Social Sciences and !

Everyday Science, and that in the eyes of the

|

. . . . J
public a degree in Islamiyat would, in course of 7
time, acquire the same status as a degree in Arts i

[l r
i
L'.-r

or Science. !

.r..::-.' g I

About the content of Islamiyat also thereis a .
great diversity of views. Broadly speaking, there' ..

are three different opinions:
I. Some think that the most important and the

most emphasised part of Islamic Studies should

be the study of Islam as a science of man and .
universe. We should teach Islam to our young
men as a complete, coherent, and systematic phi-
losophy of life. Islam is a philosophy of politics, a
philosophy of ethics, a philosophy of economics, a.
philosophy of history, a philosophy of social be-
haviour and social development, a philosophy of
law, and a philosophy of human nature guided

16
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Islamic Studies

in the creed of divine unity.

2. Some others hold that Islamic Studies should
be confined to teachings of the Qur’an, as applied
to the present conditions, and Muslim history.
According to them, the aim of educationally
reconstructed society is to tell the rest of humanity
that Islam is not only a practicable creed but is
also an ideal combination of all the human values
without which the world will find no solace and
will be perpetually wounded by war and economic
strifes.

3. There is yet another group of educationists
according to whom Islamic Studies should include
the Holy Qur’an and its commentary: the tradi-
tions and principles of tradition; Muslim theology
and principles of Muslim theology; mysticism and
sociology; Arabic (in relation to Semitic languages)
and Islamic literature in Arabic and Persian:
Muslim engineering and architecture : the geogra-
phy of Muslim lands and the ethnology of Muslim
races; and Muslim philosophy, Muslim Arts, and
Muslim sciences. '-

The first view makes the study too abstract and
idealistic, the second is too narrow, and the third
too extensive.

In my opinion, the content of Islamic Studies
should have different courses for the different

stages of university education—different syllabi
for under-graduates, post-graduates, and those

17
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Islamic and Educational Studies

preparing for a Doctorate. For'under—gradua’ces,

the course should cover a study of Islamic ethics

and of Muslim history and civilisation. The post-
graduate course should consist of a deep and ex-

tensive study of the Qur’an, Hadith and prin-
ciples, Figh and principles, with special emphasis
on present-day problems, Muslim contribution to
philosophy and to other disciplines. The Doctorate
in Islamic Studies should be awarded on the pre-
sentation of a thesis on any islamic subject of
research. A candidate for the Doctorate must
possess working knowledge of Arabic and of one
of these Western languages: English, German,
French, Spanish, and Dutch.

I3
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Islamic Values

EFORE making an attempt to write on
Islamic values, one must make two things
clear.

First, it must be clearly understood that
in Islam there is no priesthood and no organised
Church. No class has the monopoly of spirituality.
There is no division of society between the Church
and the State and between secular and religious
laws or their ministers. It is not the business of
any class but of believing men and believing women
in general to enjoin what is right and forbid what
1s wrong,! and such believing men and women are
not only Muslims but are also found among non-
Muslims.? Let there be a band of persons who dis-
charge this function more efficiently than others,?
but such persons do not form an organised class
mediating between God and man and attending
exclusively to this work.

Secondly, inIslam there is no distinction between
the religious and the secular, the spiritual and the
mundane. The spiritual and the temporal are not

I, Qur'an, ix 71. 2. Ibid., iii. 110, 3. Ibid., iii. ro4.

19
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[slamic and Educational Studies

two distinct domains and the nature of an act,
however secular in its import, becomes spiritual if
inspired by the whole indivisible complexity of
life.! The distinction arises out of bifurcation of
the unity of man into two distinct and separate
entities—matter and spirit. The truth is that

matter is nothing but spirit in space-time refer-
ence.? The Ultimate Reality, according to the
Qur’an, is spiritual and its life, besides being
transcendent, is immanent in the temporal.® All
that is secular is therefore sacred in the roots of
its being.¢ All values are both spiritual and secular
and they unfold themselves in life, social as well
as personal. They determine man’s relation to his
fellow-beings as well as to his God. In Islam, there
is no asceticism.’ It is opposed to renunciation or
otherworldliness which claims to achieve unalloyed
spiritual values in monasteries or sanctuaries cut
off from society.® All ascetic practices which in-

volve hardship, pain, and torture to the body are
prohibited.

Islam is not, however, against a period of tem-

porary withdrawal from society and devotion to

1. Sir M. Igbal, Reconstruction of Religious Thought in Isiam,
Lahore, 1960, p. I54. |

2. Ibid. 3. Qur’an, xxiv. 35-36; xliii. 81.

4. Igbal, op. cit, p. 155. | o

5. Ahmad ibn Hanbal, Musnad (”Authenticated Sayings'’), al-

Sayyid Rahmat al-Babi al-Halabi, Cairo, 1313 H. (1895 A.D,), Vol.
VI, p. 220.

6. Qur’an, lvii. 27.

20

Martat.com

. | piap— . J
S T e e

i
o Tp—r

. g—

g e i ey T
.._.’.._—--4-—-

A —

i
W
- -
i i
T

-:.. p—

|
l.
\
r'.'}
=
¥

e i

L g ™ - )
T o e L il
—




Islamic Values

spiritual discipline. There is a rhythm inherent
within the soulof a prophet, a mystic, or a great
genius. At first he lives his normal life. Then he
retires within himself and undergoes a soul-illumi-
nating discipline till he gets a soul-shaking moment,
often a moment of ecstasy—a moment which, as Ibn

Khaldun says, ‘‘comes and goes as swiftly as the
flicker of an eyelid’’—in which he receives an

1llumination, message, or inspiration. In the third
stage of his spiritual progress he returns to him-
self to live a transformed life. There is a similar
rhythm in his relation to society. He first lives his
normal life in the midst of his fellow-men. Then
there comes a period when he withdraws from
society, and his personality acquires its creative
powers, and, thus transfigured, he returns to his
social milieu with added spiritual force. The life
of the philosopher-king which Plato describesin the
allegory of the cave® is marked by the same rhythm,
and the rhythm of life characterises the personal
and social lives of all great leaders of men in differ-
ent fields of life. No achievement is possible with-
out undergoing a discipline in a period of com-
parativeretirement from life around—may that be
in a mystic’s cave, a scientist’s laboratory, a tech-
nician’s workshop, an artist’s studio, or a scholar’s
den—and, thus, after acquiring fresh pPOWers,

I. Mubhammad’'s own life illustrates such withdrawal,
2. Plato, Repullic, Book V.
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joining that life again. Such a rhythm marks even
their daily lives. It is during their hours of reces-

sion, the hours of the night, that the angels des- ﬁ
cend and bring messages to seeking minds. 1
All values together, call them spiritual or mun-
dane as you like, form the very goal of man situat- )
ed as heis in the universe around him. :
According to Islamic ideology, the universe n 1 |
which man is placed 1s not created for idle sport i
(b Y] Lo s 02y V18 ool sedilals LYY s it isnot without ]
a purpose or a goal; it is throughout teleological, \
and to this universal teleology human beingsareno i
exception. For everyone of them there is a goal ii
(ledss 55 45ms ()2 and that goal is God Himself i
(Joped! oy JI O1).3 He is the beginning and the }
end (L=Y! 3 Js¥is»).* As al-Ghazali has explained, i
He is the beginning as the cause and the source '

of our existence, and He is the end as an ideal— =
or rather the Ideal. God as a goal in His full

beauty and grandeur cannot be seen by us finite

beings (ylwe=¥l 45 ;45 Y),5 but for our understand-

ing He has described His attributes by similitude
in terms of our highest values (4 (g=s¥1 J==l &

o2y 1s &lsaell).® In order that we may apprehend
what we cannot comprehend, He uses similitudes
from our experience (pSKwdil oo N S wye). Divine o

1. Qur'an, xv. 85. 2. Ibid., ii. 148. 3. Ibid,, liii. 42. |

. ()
4. Ibid., lvii. 3. 5, Ibid., vi. 103, 6. Ibid., xxx, 27. i
7. Ibid., xxx. 28. 5
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attributes are, therefore, the ultimate human
ideals.

Man is not a mere animal. He is the highest of
all that is created (wss=dJl G 2l), God has created
himin the best of moulds (£ 5% jyual § L3V Ll 23)), 1
According to the Holy Qur’an, he is born with the
divine spirit breathed into him (295 ¢ 4o coeti) 2
Preservation and sustenance are, therefore, the
first goal of man. Even as for Christians and Greek
sages heis madein the image of God. Man’s highest
perfection, therefore, consists in being dyed in
divine colours (4% @l ;v gual 503)%—in the achieve-
ment and assimilation of divine attributes (155
@l 3N2L). ¢ It is this capture of divine attributes
to which Igbal refers when he exhorts : .S 4 Olss
413 . cwn 2 | 551 (Catch the Lord with a noose, O
Manly Courage).

" God desires nothing but the perfection of His
light ()8 a2 OIY¥1 @l 3 b),5 the perfection of these at-
tributes. The sole aim of man is, therefore, a
progressive achievement of life divine, which con-
sists in the gradual acquisition of all divine at-
tributes—all intrinsic values.®

These divine attributes or intrinsic values are
connoted by the different names of God (sl.Y! &

I. Qur'an, xcv. 4. 2. Ibid., xv. 29 ; xxxviii, 72, 3. Ibid., ii. 138.

4. A Tradition of the Prophet. R, A. Nicholson, Secrets of the Self,
Intro,, p. xix, é

5. Qur'an, ix, 32, 6. Ibid., lxxxiv. 6, 109.
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Jsiwod!) 1 but they can all be summarised under a )

few essential heads: life, unity, power, truth, good- |
ness, love, munificence, justice, mercy, and beauty. i‘
God 1s one, He is a full creative activity, which 1 £
is all-knowing, all-goodness and all-beauty. - |

T

Since the time of Plato, goodness, beauty, and
truth have been universally recognised as the.
essential facets of reality and as the ultimate
values of life. Plato’s static thought could not I
think of God as free creativeness, nor could he con- |

ceive the ultimate unity of all Existence, firstand - |
last, seen and unseen (obWls ol 5 ,2¥1 5 Jo¥isn),2
The bringing to light of these two ultimate values i
is among the greatest achievements of Islam. ‘:it

God, as described by the Qur’an for the under- /(¥
standing of man, is not an indeterminate entity, , "?

a blind force, or an empty self. He is living,3 and
man, by living in this world and the next, realises ' -
one of God’s attributes. The taking of life (one’s L
own or another’s) destroys this basic value and 1s
therefore a crime. It is permissible only for realis-
ing a greater good or avoiding a greater evil.*
Nothing is more emphasised by Islam -than

e a
. L

. il - 5 ' b iy <t b r.‘
i ) L4 L) 1 - . PR Fli : bt o o Y
- . R B ® a i w . d it =y —— - -

- z - - gL '.*' E i L L 3

.L‘H-'E. e Y Iq.-"- F"\%’ Fh i i
- S e e B U Bl Ll D T i :

unity as an attribute of God.® Unity 1s, therefore,
a basic human ideal or value. il

Unity as one of the ideals of man implies both

8.

1. Qur'an, lix. 24 2. Ibid., lvii. 3. i

Vs

3. Ibid., ii. 255; xI. 65. 4. 1bid., v. 35. g

5, Ibid., ii. 163 ; v, 75 ; vi. 19 ; xvi. 22, 51 ; xxiii. 90—92; XXXVii.
I-5,; XXxViil, 65-68 ; cxii. I—4.
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i internal and external unity. Internal unity relates
I tD what falls within the human mind. It means

umgy of thought, passion, and action; and d of prac-
tice and profession; and integration of the self as
a2 whole. Externally, 1t means orgamsatmn._oi._

'-hl—l-_‘__

society; mtercommumcatmn toleration, family

‘- panpiiere ek

1 harmony, “and fratermty, natlonal sohdarlty,ﬂm-

-.-—-"'_-—-_

ternatlonal bmtherhood*’*and love of all creatures;
S

and finally identification of personal with the

R

universal ‘Wlll i.e. diTection of the personal will

g e — o —

to eternal values and communion and union with
God Himself.
In general terms, unity means integration of lite

in all areas of experience, unity of the personal and
the general, unity in the national and international
spheres, and unity of the worlds of phenomena
and noumena,® transcendent God being also im-
manent in Nature and History.

Power is also a divine attribute.® As a human
ideal it is also both internal and external. Inter-
nally, it means the power of the will, the power
of choosing, pursuing and carrying out a truly
worthy end, and, in reaching this end, facing
opposition; mastering difficulties, and defying

1. Oration of the Prophet: O people, verily, your Lord is one
and your father is one. All of you belong to Adam.”

2. Qur'an, lvii. 3.

3. Ibid., 1i. 29, 117, 284} iii. 29; vi. 12-13, 65, 73 ; vil. 54 ;} X. 55
xi. 67 ; xvi. 7281, xxi. 30-33; xxv. 61-62 ; xxix, 60—62 ; xlviii,
34 7+ 14, 58 ; lili. 42—54 ; 1xvi. 23 ; lxxxv, 12-16.
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discouragement. It, thus, signifies perseverance,

fearlessness, courage, and:physical strength: initia-
tive, interest, and zest; drive, resolution, and
control over passions and temptations; and sub-
ordination of personal to the common good, thought
creation, and personality building.

Externally, it implies destruction of evil, con-

quest of nature, plans of action, and schemes of
social construction: national freedom, personal

liberty (which means freedom of thought, worship,
belief, expression, and socially desirable action),
and social democracy. It equally includes produc-
tion and means of production and all creative
activity manifesting itself in museums, art gal-
leries, universities, toﬁrns, and other great monu-
ments of human endeavour, and consolidating
1tself in all forms of world culture. Briefly stated,
it means the dynamism of life without which no
progress 1s possible and the presence of which is
a guarantee for all development and expansion,

o) &g § oM WUS o e 2'—3.::5;*1: 3T g3s Qo2
(When the self gathers strength, the streamlet of
life expands into an ocean).t

It is this value which,with some poeticexaggera-
tion, Iqbal sometimes calls the sole harvest of life
(el 58 Jooln 5 ol =57 5055) and by means of which
you Can penetrate all regions of the heavens and

1. Igbal, dsrar-i Khuds, p. Is,
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the earth.’

The exercise of power essentially implies free-
dom. Without freedom, we can be machines 1n-
capable of choosing, pursuing, and carrying out
what we regard as worthy ends. Divine activity
'« free activity and therefore freedom as a charac-
ter of a good-in-itself is itself a good-in-itself.

Both the individual and society are thus dynamic
unities with infinite possibilities of integration
and action. But both the human mind and society,
besides their unity and general dynamism, have
three special aspects: intellectual, emotional, and
volitional. The ideal of the first is to know truth
from error. Broadly speaking, truth is the same
thing as knowledge or wisdom. Like power, wisdom
is also a divine attribute.?

As an ideal or a basic value for man, it means
the knowledge of facts, ideals, and values, while
error or untruth means their misapprehension.
There are three degrees of knowlege in the ascend-
ing scale of certitude: (7) knowledge by inierence
(cnidlole),® (12) knowledge by perception or observa-
tion (cidlens),t and (247) knowledge by personal ex-
perience or intuition (ol g~)*—2a distinction which
may be exemplified by my certitude of (x) fire

1. Qur'an, lv. 33; Igbal, Reconstruction of Religious Thought in
Islam, p. 131.

2. Qur'an, ii. 284 ; iil. 5, 29 iv, 26 : vi. 3, 18, 117 X, 6I; xiii, 8—~10;
xVi. 23; XX. 114; XXi, 4; XXX1. 34; xxxiv, z; 1xiv. 4; 1xvil, 14; xcv, 8.

3. Ibid., cii. 5. 4. Ibid,, cii, 7. 5, Ibid., Ixix, 51,
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always burns, (2) it has burnt John'’s fingers, and
(3) it has burnt my fingers. Likewise, there are
three types of errors: (a) the errors of reasoning,

(0) the errors of observation, and (¢) the errors of -

intuition. The highest certitude belongs to the
third type and the lowest to the first.

The exact quantitative determination of facts

by observation and experiment and the discovery
of the laws of their relations is scientific knowledge

—the content of physical and biological sciences:
the exact quantitative determination of events and
also the evaluation or qualitative appraisal of
these events and trends is the content of social]
siences like history, economics, sociology, etc., and
the apprehension of values as means and ends is
the knowledge of humanities, i.e. the knowledge
yielded by such studies as literature, fine arts,
ethics, philosophy, and religion. To discover truth
In all the three fields, communicate it through
' spoken and written word, and accumulate it in
~traditional heritage of ideas and public opinion,
' libraries and archives, is the function of the seeker
- after truth. The ideal of human knowledge is the
' completion of truth in all its grandeur. But, of
course, the degree of its achievement depends on
natural abilities, environmental conditions, and

the maturity of the individual and society con-
cerned.

Like knowledge, beauty is a divine attribute and

28
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therefore another basic value.? Just as truth is the
ideal of the intellect, so is beauty the 1deal of our
receptive and emotional sides of life. It expresses
itself both in contemplation and art creation. When
beauty is combined with vastness of power, it be-
comes sublime. Beauty is not only of physical
objects, but also of mental qualities. When cor-
poreal beauty is combined with the beauty of
character, we have something superb in its splen-
dour. Beauty is the manifestation of a poise,

~ equilibrium or repose, besides enjoyment for the

contemplating mind. If poetry is the noblest of
arts, it is nobler far to make one’s life a perfect
poem or song, to convert life itself into a work of
art and live it with the same equilibrium or
repose. Beauty arouses in us tender and noble emo-
tions. It enhances our whole physical life in a har-
monious, integrated way and as a vital stimulant

stirs us to great actions. It reflects ever-new aspects
of delight and bliss. It widens our horizons, grati-
fies our senses, chastens our taste, elates our emo-
tions, enlightens our cognition, informs our lives,
and helps in the better integration of our being.
But apart from all that it does, it is a value-in-
itself, a divine attribute, an ultimate goal, to be
enjoyed in our religious experience, contemplated
when found in Nature, and progressively realised

1. Qur'an, vii., 180 ; xvii. 110; xXx, 8.
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in our bodies and minds, in our surroundings and i"

'l . l‘.hi_',‘n H
soclety. °

Twoother attributes of God and our correspond- |

-1ng basic values are always mentioned togetherin % |
the Qur’an. These are justice and love, the latter |

including, among other attributes of munificence, | §
E
!

mercy and forgiveness. |

God is the best to judge! and is never unjust.? On
the Day of Judgment He will set up the scales of
Justice, and even the smallest action will be taken :
into account.® He is swift in taking account* and |
punishes with exemplary punishment.’' He com-
mands people to be just® and loves those who are
Just.” Justice is one of the highest socio-spiritual
values. In matters of dispute between men and J
men, people must decide with justice® and never f
be influenced by sheer advocacy.® They must i[
““stand out firmly for justice as witness to God, ¥
even as against themselves_ or their parents or F
their kin and whether it be against the rich or

the poor,’’*® and should not let even the hatred of
others make them swerve to wrong and depart |
from justice.” Their lives, their properties, their ‘§

i :1.

v
—
S

e L]

honour, and their skins are sacred and invio- ii
: 'nr;ﬁ_i_gtp,li

I. Qur'an, x. 1049, 2. Ibid., iv. 40. “*'L%.,_

3. Ibid., xxi, 47. 4. Ibid., vii. 107 ; XX1V. 30, :

5. 1bid., xiii. 6. 6. Ibid., vii. 29 ; xvi, go ; lvii. 2s.

7. Ibid., V. 45. 8, Ibid., iv. 58, 9. Ibid,, iv. 105, o
10. Ibid., vi. 135 11, Ibid,, v. o. ;h
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lable.! Violation of any of these is a punishable
crime. All agreements and treaties® must be
honoured and all promises fulfilled.® All men
must be treated as equal. ‘“There is no superiority
for an Arab over a black-coloured and for a black-
skinned over a red-skinned except in piety. The
noblest is he who is the most pious.’’* ““Even if a
manacled Abyssinian slave becomes your chief,
hearken to him,’’s

For those who refrain from wrong and do what
is right there is great reward,® and God suffers no

reward to be lost.” People’s good deeds are inscrib-
ed to their credit so that they may be requited
with the best award.?

Divine punishment is equal to the evil done. It .

may be less (for, besides being most just, God is
most loving and most merciful), but it is never
more.” Such is not, however, the case with His re-
ward. He is most munificent and bountiful and

therefore multiplies rewards for good deeds mani-
fold.* These rewards are of both this life and the

I. Oration delivered by the Prophet during hig Farewell Pil-
grimage at Mina, Zil-Hijja 10 (A,D. 631); Bukhari, Sakih (Urda
translation), Karkhana.i Tijarat-i Kutub, Karachi, n.d,, PP. 236,
632, 833, 1048; ZAD, Vol. I, P. 245; Bayan, Vol. 1I, p. 24; also
Muslim, Tirmidhi, Ibn Hisham and Ibn Sa‘d.

2. Qur'an, ii, 28384 ; ix. 4, 7—10,
3. Ibid,, ii. 177 iii, 76,

4 and 5. Oration delivered by the Prophet during his Farewell
Pilgrimage at Mina, Zil-Hijja 10 (A.D. 631).

6. Qur’an, iii. 172, )
8. Ibid., ix. 121.

7. 1bid,, ix, 120,
9. Ibid,, vi. 160. 10, Ibid,
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hereafter.? Sj ',
Islam, no less than Chrlstmmty, lays emphasis i‘
on the basic value of love. Whenever the Qur’an |
speaks of good Christians, it recalls their love 'a.ndJj
mercy. God is loving? and He exercises His love in |
creating, sustaining, nourishing, sheltering, help-
ing, and guiding His creatures: in attending to
their needs ; in showing them grace, kindness, com-
passion, mercy, forgiveness, when, having done
some wrong, they turn to Him for that : and in ex-
tending the benefits of His unlimited bounty tothe |
sinners no less than the virtuous among them,3
Among human beings, no love is greater than that i
of a mother for her child, and God’s love for His _
creatures is immensely greater than that.*Love : %
among human beings expresses itself in a vanety*’“‘}ﬂ
of forms. It is the golden thread that runs through
the warp and woof of life and lends it such strength, :
richness, and lustre as no other sentiment can.: :
While ignoble sentiments cut us asunder, love f
unites. It is the motive force that can bring real

unity among individuals and nations. In man it Wl

Y
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1. Qur’an, iv, 134.

z. Ibid., iv. 28, 45; vi, 17, 64, 77, 88, 122 ; x. 57 ; XvVii. 20, 21 : Xix. "‘;{i'
96 ; Ixxx. 14 ; Ixxxvii. 3; xcii. 12 ; xciii. 7 ; xcvi. 3. L Z';
3. Ibid., 11. 150, 174, 1v, 25—27,45; V. 77 vi, 12, 17, 54, 63—64: 133 |
162; vii, I51 ; ix, 117—18 ; x. 21, 32, 57; xii. 04, 92 ; xiv. 32-34; XV. 49;
xvie 119; Xvii. 20, 21 ; xxi, 33, Xx1il, 109, 118; xxix, 60—63; xXxXV. 2—-3;

xxX1iX. 53 ; xL. 51 ; lii. 28 ; 1v, 27 ; Ixxxvi. 14 ; xciii. 6, 8 ; xcvi. 3.

4. Bukhari, Sahih, *Kitab al-Adab’ (‘“Book of Manners”). Cairo,
1345 H. (A.D. 1926), Vol. VIII, p. 9.
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expresses itself in devotion, friendship, kinship,
neighbourliness, helpfulness, kindness, benevo-
lence, mercy, and self-sacrifice, in both the personal
and international fields. Expediency, the principle
which is generally followed now-a-days in inter-
national relations (though not professedly), can at
best establish a weak and fragile bond which is
easily broken at moments of tension. Real brother-
hood of mankind is impossible to achieve without
maximising the socio-spiritual values of justiceand
love, ©
© Godis all-good, free from all evil.? He is also the
source of all good?* and worthy of all praise.?

Human good is the same thing as value, and
goodness is the subordination of the personal will
to the universal will—the free direction of the
eternal values. This free direction of the human
will to values is itself an ultimate value. Just as
truth and beauty are the ideals respectively of the
intellectual and emotional sides of our minds, even

so is goodness the goal of the volitional aspect of
our nature. It is the ideal of our practical activity.

As goodness consists in free direction of the will

" to eternal values, it essentially involves freedom

as a goal. Nobility of character arises from the
will that has the quality of goodness, that has
worthy aimsand always chooses and endeavours to

I. Qur'an, lix. 23, 2. Ibid., xvi. 53. 3. Ibid., xxxi. 26.
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achieve ultimate values. It 1s character that deter-
mines our preferences. In our daily lives, we are
swayed by motives, desires, and passions. It is
character that helps us to determine which of these
ought to be satisfied and which checked, channel-
ised, or sublimated. Every moment we are faced

with alternative courses of action and it is only -

under the guidance of character that we make
our choices. A noble character expresses itself in
right conducts or righteousness, which 1s the sum
total of all our right actions—actions which aim
at realising theultimate ends of life. Righteousness
implies virtue, for virtue is the habit of doing
right actions and is formed by the repetition of
these actions. The most significant of all virtues

is justice which implies equality of all human be-

ings in the eyes of law—equality of all without

any distinction of status, caste, colour, race, or
creed in natural rights and in claims to the protec-
tion of these natural rights. Our choice of things
is seldom a cold choice. It is always accompanied
with the warmth of feelings. These feelings become
so strong and intimate that whenanything happens
to the objects” of our choice, persons, things,
places, or animals, we feel intense emotion about
them. Some of these emotional attachments or

sentiments integrate the mind, others disintegrate

=
R

|
#
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it. The most significant of all the sentiments that l

integrate the mind is love. As the most important
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characteristic of the totality of all other goods is
equilibrium, it is also a good-in-itself. It is the
most important aspect of goodness—so important
that 1t has sometimes been regarded as the same
thing as the good and sometimes as a distinct
ultimate value—one of the essential attributes of
God. For mankind it means complete devotion to
the objects that are esteemed as good. Besides
the right type of character, conduct, virtues, and
sentiments, goodness implies Integrity of purpose,
clarity of conscience and a sense of duty and res-
ponsibility and justice in a social milieu,
The unrestricted achievement of these goals for
a long time gives a value-tone to the whole of
personality. This value-tone is called peace, bliss
or happiness.! Paradise is called by the Qur’an the
abode of peace.
These eternal and ultimate values are then the
ultimate goals of man. Each of them is related to

Some aspect of the human mind and has a special
significance in relation to it. Man, however, is not

4 purely spiritual entity. His spirit carries with
it a physical organism as well. Ultimate spiritual

values cannot be realised unless thg ‘needs for
physical organism are also satisfied. These needs
relate to a man'’s organic life expressed in ap-
petites like hunger, thirst, sex, and wants, like
clothing, shelter, etc. In their satisfaction lie

I. Qur'an, Ixxxix, 27,
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man’s economic values. These economic values, |
though not ultimate, are yet necessary for the ll
realisation of all ultimate aims. Therefore both
for society and the individual they are values of ,1“ |
a. secondary and yet a necessary order. No value \I
of the higher order can be realised without the H{
achievement of economic values as means. Eco- ‘
nomic values are in no sense ultimate and yet ! j :
they are the necessities of life, and the seeker after . |
ultimate values has to be a seeker after these as
well. Satisfaction of man’s economic needs is an |
indispensable condition for his mental and spiri-
tual growth. | ' i?
These economic values cannot be fully realised = t
without a few values of a still lower order. Theser
are wealth, division of labour, mechanisation, andk
planning. In modern Western States, values of the 1 &

= o SR —— gy Ly

i =
. pel—— S

last two categories are the only ones consmously
pursued by the average man. Other values, how-
ever high, are pursued as means to these. In 3, f&

w}

degenerate society and corporation, mechanisa-;¢

.A*’Ji

tion and planning are also missing. Amassing of ek
wealth by fair means or foul becomes the Chlef” *E §
operative goal of life. -

So far I have dealt with the basic values of the ‘:
individual. The same values have to be achwved E
in society. '

Corresponding to ultimate values, there are %
ultimate disvalues or evils. These are disunity, |

1’}
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weakness, error, ugliness, bondage, injustice, hat-
red, vice, and misery. Disunity may take the form
of disintegration or chaos. Weakness may appear
as indiscipline, disease, stagnation, regression, or
retrogression. Error may be due to wrong percep-
tion, bad reasoning, or ignorance. Ugliness may be.
of body, mind, or environment, and viciousness
may entail hatred, injustice, or general. misery
(misery may mean physical pain or mental tor-
ture). Similarly, corresponding to economic values,
there are economic disvalues. These are poverty
and starvation. Hunger, thirst, lack of shelter, .
and sex starvation may lead to personal slavery,
moral degradation, mental derangement, and even
death.

Social or individual life directed to disvalue is
chaotic and disintegrated life, not welling up in
its natural course, but stagnating and ultimately
receding into disappearance. To follow the path
of value is to follow the right path (peitaad| bl ) 2
the path of the blessed (e =wsil).2 To follow the
path of disvalue is to take the wrong path, the
path of transgression, By taking the first, one can
rise above the angels. By taking the second, one
Can sink down to the level of brutes Values ex-
Press our creative abilities; disvalues disclose and

foster our destructive impulses militating against
values.

1. Qur’an, i, 6. 2. Ibid,, i. 7.
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Each intrinsic value can be used as a means for
the advancement of evil rather than good. Unity

among gangsters becomes a source of social injus-
tice; powerin theservice of passion and greed leads
to the slavery of nations, disastrous wars, and end-

less human suffering; knowledge 1s a dangerous
weapon in the hands of people having no moral
scruples. Beauty can conceal the hideousness of
vice. Hence, for the achievement of each value or
eood, the necessity of avoiding all disvalues and
using all ultimate values as means.

We cannot speak exclusively of our cognitive res-
ponse to truth. Nor can we speak exclusively of our
emotional response to beauty, or exclusively of the
response of our will to goodness. And the same 1s
true of our response to other values. They are all

interwoven currents of the same life-process. Like-
wise, the goals of economic satisfactions and the o

ideals of unity, power, truth, beauty, justice, love,
and goodness are notisolated ideals. Inreality,they

are all interrelated phases of the same ideal. Each
ultimate value is a good-in-itself, but none is com-

plete-by-itself. Each is supplemented by the lustre

senseof beauty exists, where there is no knowledge
of good and evil, right and wrong, and where econo-
mic needs absorb all or most of our time. The ap-
preciation of a great work of art enhances our
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Islamic Values

knowledge, and, by stimulating our will and condi-
tioning our motives, lends support to our goodness.

Values can be preserved and advanced only in
harmony with one another. All of them converge

and merge into one ultimate End, the Summum
Bonum, the value of all values, the end of all ends.
They have all to be aimed at as one unified ideal —
the Ideal.

When the human will is directed to ultimate
values in their unity, it is said to have surrendered
1tself to the will of God, and its success in this course
1salwaysaccompanied by happiness, bliss or peace,
by whatever name we may call it. It is in this sense
that Islam means both obedience and peace and
claims to be the core of all true belief from the days
of the first man down to the end of time.
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Islamic Goal of Education

HE problem of the aims and objects of educa-
tion is as old as civilisation itself. It has been
solved differently at different periods of

human history. It is a perennial question, always
fresh ‘and 1ncapable of a detailed solution which
will hold for all times. |

- Just as the question of raising crops depends on
such conditions as the climate, the season, the water
supply, the soil, the amount of labour and know-
ledge and the kind of tools available, the position
of supply and demand, and the requirements of
national nutrition; and with the changes in these
change thekind of crop and the time and the method
of raising it; even so with the change of conditions

the aims and objects of education have been, and

have to be, periodically reinterpreted or revised.

For example, in ancient times, the aims and
objects of the Spartan system of education were
hard physique, military prowess, endurance, dis-
cipline, obedience, and a national spirit. At Athehs,

the teaching of the Sophists aimed at the power of

persuasion, argumentation, and success in life; and
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.that of Socrates, Plato, and Aristotle at culture of
\ theintellect, temperance, courage, wisdom, justice,
)\and the harmonious discharge of functions in one’s
station of publiclife. The objects of education for the
Roman educationists were classical scholarship,
polished speech, and good memory. The Arabs, in
schools attached to mosques and the houses of the
A lgm.rell-tc]n-{:‘lo,, in their system of adult education
through after-prayer study circles and Friday ser-
ons, and in their institutions of higher learning,
ike al-Nizamiyyah, a model later on copied by all
theearly universities of Europe,developed a system
of education which put a special emphasis on reli-
ious knowledge aimed at enabling man to know his
?ocial rights and duties and, above all, his purpose
in life and his destiny.
| The educationists of the Renaissance, like Vitto-
rino, were all humanists who aimed at physical
~ training,good manners,character-formation,refine-
ment of tastes, and theknowledge of man and the
universe. The period of the Reformation in the West
aimed at capable and wise citizenship combined
with religious life, and the latter seventeenth and
early eighteenth-century Decadence laid special
emphasis on polite conversation and courtly man-
ners. The objects of education during the Enlighten-
ment were free development of personality, general
efficiency, observation of facts, and knowledge
of the causes and purposes of things. Since the
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Industrial Revolution,the educationistshave aimed
not merely at a certain content of education—
usefulness, pleasure, power over nature, scientific

knowledge tested without reference to authority,

religious or otherwise—but also at its extension to
the masses and all classes, inc]uding the deaf,

dumb, and blind.
Inrecent years, Professor Thorndike, in his Prin-

ciples of Teaching, mentioned as proximate aims,
mental and bodily health, information and worthy

interest in knowledge and action, habit of thought,
feeling, and behaviour, and ideals of efficiency :
honour, duty, love, and service ; and as ultimate
aims, goodwill to men, useful and happy lives,
and noble enjoyment. The American Commission
on the Reorganisation of Secondary Schools, in
Bulletin 35 of the U.S. Bureau, gives this list:
worthy home-membership, vocation, citizenship,
leisure, health, and command of al] the fundamen-
tal processes and ethical character. The British
Code, issued by the Board of the Department of
Education, enlists as proximate aims of education
the habit of observation, clear reasoning, living
interest in theideals and achievements of mankind,
physical fitness, and the training of the hand and
the eye—all leading to the ultimate educational
goals : strength of character, development of intel-
ligence, and efficiency in the work of life. The Proxi-
mate aims of university education, according to
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Islamic Goal of Education

the Indian University Education Commission, are
development of the body, mind, and spirit of each
individual, just leadership, freedom of thought
and expression, equality of opportunities, and
national and international fellowship with the ulti-
mate object of developing social democracy through
justice, liberty, equality, and fraternity.

All of these lists of the goals of education suffer

from one defect. They are either based on no prin-

ciple or on a principle which is either defective or

too narrow. The basic principles behind the Platonic

goals of education were a faulty division of the
human mind and a rigid stratification of social life.
The basis of the Spartan system of education was
strong nationalism, and of the period of Decadence,
decorous court life. Thorndike’s list seems to imply
no basic principle and the other modern formula-
tions are based mainly on the idea of personal and
social utility, praiseworthy citizenship, or broad
humanism. All of them without exception ignore
the relation of man to his environment and are not
therefore grounded in any philosophy of education.
For good or ill, the Islamic view of education has
a. metaphysical basis.

Thus, we see that as circumstances have changed,
the aims and objects of education have also chang-
ed. Ours is a new-born State and, therefore, it 1s
only right if our academic institutions make it a
point to revise the aims of education so as to
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provide a clear educational goal for our people

before they begin their onward march in ‘social.

advance.

I'rom the educational aims of different places
it 1s easy to draw upa list of promate and ultimate

values to which human effort towards individual

and social development may be directed. But that
procedurecanat best lead to a Utopian plan, which
may decorate the pages of a report or a university.
calendar, but can never be put into practice. For
permanent gains a people must draw Inspiration
from their own cultural heritage and achievements.

No system of education which is divorced from

the genius, culture, and ideals of a people can

be of any practical and lasting value. Pakistan’s
existing educational system was politically moti-
vated for the production of a limited number of
clerks to serve the ends of a foreign rule. It was
based on borrowed ideas and ideals conveyed and
conserved through the slavish and cramping use
of a foreign tongue. We have already suffered
heavily from the disastrous consequences of impos-
ed 1deals of education and, therefore, I have no

desire to recommend their repetition——aj_f 37

Cewid LolE s 3 (The light of another is not worth
striving for). _
Pakistan is a predominantly Muslim country;
therefore, education of her youth must be based
on Islamic ideology and directed towards Islamic
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goals—cmsi 1A a7 T b gl S (Look
into thy own clay for the fire that is lacking). -

Of course, these goals must be interpreted in the
light of modern knowledge. Steadfast adherence
to the highest of cultural values and traditions
does not rule out critical appraisal which 1s es-
sential for the continuity and progress of cultural
life. Islam is not a closed system. Itisa progressive
religio-social order and has, throughout its history,
assimilated all that is best in other cultures. It
has always been not only willing but also eager
to accept what is of value elsewhere, but by way
of supplementation rather than substitution.

The needs of education cannot be determined un-
less we know the goal of man situated as heisinthe
universe around him and also know his reactions
to the various kinds of stimuli he receives from it.

In the preceding pages I have listed Islamic
values in their broad outlines. Indeed, these are
not only the values of Islam, but of the whole of
humanity. We have derived them from the reveal-
ed book of Islam, the Qur’an, but they can be
derived equally easily from the empirical study of
human experience. A disinterested study of experi-
ence is sure to bring to light each of these values
to an unbiased mind. Of course, different values
out of these have been emphasised in different
periods of history. The reason for this emphasis
is their lack in the period immediately preceding
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the one in which they are specially or even ex- \fl |
clusively stressed. | !
From these ultimate values of humanlife it is not ?l | [,
difficult to determine the goal of education. Edy- Ml Ii
cation 1s ‘“the device for helping an individual to | I,“ |
full stature.”” It enables him to realise his nature,
which is divine, and in that realisation to become -
all he has the capacity in him to be.
““It is to the child what perfect gardening is tq
a tree; a help so to grow that it may develop its
own personality’ by the achievement of all those
divine excellences of which it is capable and for
the achievement of which it is made. It is in the
r maximum assimilation of Divine attributes that

the fullest development of man 1s to be formed
and at which education aims.

As life, unity, power, ireedom, truth, beauty,
goodness, love, and justice, merging into one an-
other and thus implying peace or happiness, are
the ultimate goals of man, the eternal values of
life (see Chapter T'wo), theyareon that very ground
the ultimate goals of his education as well. These
‘goals are unchangeable, but human apprehension
of them and of their relative importance changes

e —— i —

from age to age. Itis for that reason that their for- 3:
mulation asaims of education has to be periodically <
revised. S

As the child enters this world, he is a helpless 7
little thing, perfectly innocent, without any scar of
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the original sin. Nevertheless, he is ‘‘father of the
man,’’ because he has all the abilities and poten-
tialities from which a complete human personality
develops. Theseabilities and potentialities form the
raw materials of life from which is to be built the
entire edifice of human personality, as the image of
God and with the material of such personalities is
to be built the structure of a society which can be
truly said to be the vicegerent of God.

Besides the reflexes which do not materially
change in later life, there are four other types of
native abilities which serve as the raw materials
from which personality is built and with which the
human child is equipped.

& —a) Random movement. Instead of the specific
instincts of manipulation such as are given to the
animals, leading them to very highly perfected but
unchangeable constructions, there are given to the
human child, and in much less measure to the young
of the higher animals, comparatively random move-
ments, out of which education may create a most
refined behaviour. From the training of these spon-
taneous random movements result all the great
skills, arts, and crafts by which humanity realises
itsimmediate and ultimate goals. Out of the train-
ing of these movements are formed manual habits
and efficiency in the handling of tools and machines
by which alone are created the great material em-
bodiments of human achievement. Neglect of this
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training creates a dearth of artists, artisans, and
craftsmen and all those whose profession requires

handiwork and manual labour, e.g. engineers,

architects, agriculturists, surgeons, and so forth.

(b) Impulses and drives. The second type of
abilities withwhich the human child is born consists

in impulses or drives. If man has evolved from the
level of animals, it would appear that he has inherit-
ed those drives which characterise the native striv-
ings of animals. What is the impulse of herding

together in animals represents in developed form-

the basis of social relationship. Impulses or drives
are the streams of a man’s life energy which rise
somewhere 1n the unconscious and come out into
CONSCIOUSNESS as pursui'ts and purposes. Hence they
are the very laws of personality.

Impulses or drives are as much the raw material
of life as random movements. They are unlearnt
reactions to situations and form the framework
from which the humam mind later on develops
and acquires new tendencies. All of them are bene-
ficial to life, but some may be too strong or too
weak, or under certain circumstances may be sup-
pressed or get a-wrong direction. They are likely
to change, to die out, to clash with one another,
to take a wrong direction, to develop, to be channel-
ised for the growth of new tendencies, new habits,
new sentiments, new modes of thought, new objec-
tives, new ideals, new types of personality, and
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[slamic Goal of Education

new social orders. Their suppression resultsin men-
tal derangement of individuals and maladjustment
of societies. All of them,therefore, need the guidance
of reason for their full role in a developed personality
of a developed social order. When the child is near
the animal stage, before the period of speech, con-
ceptual thinking, and self-consciousness, he and his
impulses have to be guided by others, though the
need for this guidance decreases as he advances In
age towards a complete personality. This guidance
is the beginning of character-formation.

The core of our natural impulses consists 1in

| our emotions. Therefore, the guidance of impulses

means also the training of emotions. Rage can be
trained into righteous indignation at cruelty and
injustice ; love can be trained to attach itself to
noble ends. First, the right use of emotions is to be

' shown by authority and it is only later that the

intelligence comes to see why it is so. That 1s why
Aristotle holds that the virtues cf character must
precede those of the intellect.

(c) Intelligence. The third form of our inborn
abilities is intelligence which in its narrow sense
is the highly general function of profiting by ex-

. perience, by adapting our actions to present circum-
~ stances in the light of past experiences of similar
~ circumstances. We inherit this in various degrees

' and most of us in moderate degrees. Of all the

distinguishable features and aspects of our inborn
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to take delight in the beauties of nature and art.

These materials are not given us in their quanti-
tative and qualitative fullness at birth. The inborn
activities of man from the random movements of
the new-born child to his sitting, standing, walking,
and running, come into play gradually. Likewise,
sensations, imagination, and reasoning appear by
stages from childhood to adult age. As said by
al-Kindi and Kant, knowledge is conveyed either
by the senses or by reason or by imagination which
lies between the two. The little child first learns
by the senses. As he grows bigger, his images of
things accumulate and he learns also by the help
of the imagination. Abstract ideas can be seen
only by the reason, but when these ideas are
clothed in images as in Aesop’s fables and fairy
tales, they are easily apprehended by the child.
The senses give him the knowledge of particular
objects, imagination, of rules and principles such
as justice, love, sympathy, and the like, as clothed
in images, and when he develops further, he begins
tograsp abstract philosophical and scientific truths

by the working of his reason. Deeper contempla-
tion makes him the receiver of intuitive knowledge.

Thus, the different abilities for knowledge, no less
than those of action and feeling, appear by stages.
Nor indeed are these raw materials to be used all
at once. Just as inbuilding a house, distemper and
electric fittings are not needed when the founda-
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tlons are being laid and damp-proof course is not ‘
requlred when the roofs are being put up, even so

i

. !

naturesupplies different forms of the raw materials l\
of life as and when they are needed most.

The principle of utmost importance for the |
educationists and parents to remember is that all |

the four types of native ability decline in strength
through long disuse and can be greatly strengthened
by use. It is through their exercise that human |
personality can develop to its full stature. l
From these raw materials, with which men are.
endowed in different degrees at different stages of | |
their development, are moulded by environmental
influences or training all types of specialists:
artisans, mechamcs merchants, scientists, doctors, g
saimnts, and sages, and evensavages, beggars, Vaga-;,;.;
bonds, murderers, and thieves. The aim of educa-":
tion is to take in hand these raw materials as and. “’“
when they are made available by nature, and -
build out of them personalities and societies which “
are the best embodiments of human values; and -
its function is to supply the healthiest environ- ?*-1_-;- ';j
ment and the best training to develop such per- (i}
sonalities and-societies. ,
Both the individual’s personality and the soc1al !
mind are matters of achievement and in that f:
achievement impulse furnishes the motive force.
They are also both moral things and their moral

nature is formed by the wvalues they strive to

-
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attain. Either of them has, thus, to be conceived
of as a continuous process of acquisition and
achievement which attains continually immediate
values in its movement towards ultimate values,

G ; @—For the building up of personality from its raw

materials and achievement of higher values, a
certain amount of training is needed. The require-
ments of this training are the mmediate goals of
education.

Foremost among the immediate goals is (I)
health. Unless theorganism is healthy, nothing can
be achieved. Health of the organism consists in
its proper working and its natural development.

To keep the organism of a child healthy, his (2)
basic economic needs must be satisfied by the
parents, and in the case of resident students by the

educational institution concerned. These needs, as

far as the child isconcerned, are proper food, cloth-
ing, and shelter.

Other immediate values are: (3) training of the
senses; (4) development of memory; (5) imagina-
tion; (6) taste; and (7) social sense; (8) rational
and (9) moral discipline; (x0) speech; (11) work;

" (x2) play or recreation; (13) rest; (14) hope; and

(15) faith.
These immediate values and, by means of them,

‘the ultimate values of life have to be gradually

achieved by the students under the guidance of
parents and teachers in different proportions in the
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various stages of education from elementary school
to the university. It is for the educationists work-
Ing at each stage to determine these proportions
according to the requirements of the age and de-
velopment groups of their pupils. _
Immediate values of yet another level are : (1)
efficiency, (2) co-operation, and (3) division of
labour and mechanisation and planning. Their
utility increases in the education of the adults
shortly to enter different fields of life,
Soclologically, severalinstitutions have develop-
ed toundertake the most important task of helping
this movement towards the achievement of values.
These are progressively (¢) the home and the
nursery school, (¢z) the elementary and secondary
scnool, and (z72) the college and the university. In

communities which have an organised ecclesiastic
system the Church forms another educational - :

agency.

The proportion in which the values of education %

have to be achieved by each of these agencies is
beyond the scope of this paper, for it deals only

with the universal aspect of education. Neverthe-

less, in view of the fact that training at home is

shared by -aII)it will not be out of place to say a few
words about it here.

The movement towards theattainment of values
starts with the home and is supplemented by the
nursery school, for these are the first training

54

Martat.com




] Islamic Goal of Education

| grounds for the child. As habit formation begins

from the very first day of a child’s life, before
anything else, the parents have to aim at the
* ostablishment of good habits in him. A habit is
[ 4 more or less unconscious mode of activity acquir-
y | ed through the repetitionofan action. Itisnature’s
I f economy by which difficult actions become easy;
I | they no longer require conscious effort and are
5 done more or less automatically.
Besides their habits, the elders pass the cumula-
| tive culture of their society to the young ones by
4 bringing their instinctive abilities in line with their
own thought-patterns, beliefs, attitudes, ideals,
and values, and acquaint them with the material
aspect of culture by teaching them the use of
appliances, the appreciation of monuments, and
* participation in their institutions and organisa-
tions. But as the individual advances, his crea-
tiveness brings into existence new forms of spiri-
tual and material aspects of culture.
His little pleasures and pains, feelings and emo-
Iy tions, taking birth from instinctive strivings,
suffuse the child’s experience of values with warmth
') and colour, and help in the development of his
a1 knowledge of the self. |
i This is the period when knowledge is gained by
i the training of the senses and, after the third year
5 of life, by the additional aid of imagination.
' This is agein the time when the child’s activity
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consists mostly 1n play.

But, as the present-day psychologists tell us,

early childhood is a very dangerous period of life.
Unwise parents, nurses, and servants, by thwart-
ing the natural impulses of children and by abuses
of different types, may sow the seeds of some of
the most serious diseases of the mind.

Since the foundations of character are laid at

thisstage, it 1s essential that the parents should be
able to distinguish between good and bad habits,

to know the valuable elements of their culture, to
devise the play methods of canalising instinctive
drives into right channels without the children
feeling any compulsion and constraint, to provide
enough light, air,and diet for their physical growth,
and to develop their senses to encourage in them
the right emotions, and draw their attention to

what is beautiful and good. For these aims their

own education is more important than the educa-
tion of their children. Hence the necessity for an
immediate drive for adult education and early
introduction of free and compulsory elementary
educationin which, apartfrom the threeR’s,special
emphasis is laid on the above-mentioned aims. By
adult education, results can be very quickly
achieved. ‘‘Experience proves that the. same
amount of information which it takes the half-
grown youth, dozing in the school forms, three to
five years to learn, can be acquired by adults, who
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are keen on learning and who have done practical
work, in the space of three to five months.""*
Free and compulsory elementary education does
not go very far. The parents whose education is
only up to that standard cannot achieve a great
deal. But this is the absolute minimum that 1s
required for the proper bringingup of children. The
goal has already been achieved in America and
there is no reason why it should not be possible
for us to achieve within a reasonable time.

Many of the needs of urban children whose
parents are poor cannot be satisfied at home. These
are light, air, proper diet, open space in the home
in which to romp and play, freedom to make noise,
companionship of other children of about the same
age, sufficient parental interest, and environment
containing proper amusements. Some children

of the very poor find satisfaction of some of
these needs in the street, but the street is hardly
the place for play, open air, amusement, and so
forth. Children deprived of these requirements are
likely to be sickly, unenterprising and rickety, For
such children it is desirable for the Government to
persuade, encourage, and aid the Municipal Com-
mittees to open nursery schools in large towns.

What the home cannot provide, the nursery
schools should do.

1. Begtrap, The Folk High School of Denmark andthe Development
of a Farming Community, p. 132.

57

Martat.com



Four

HEducation and Freedom

‘A CCORDING totheQur’an,God is a living, self-
subsisting, eternal, and absolutely free crea-

tive activity which is one, all-powerful, all-

knowing,all-beauty, mostloving, most just,and all-
cood. As from the religious point of view, man is
createdintheimage of God, or God hasbreathed His
spirit into him, each one of the Divine attributes is
an ideal for him. Unity, self-sufficiency, eternity,
truth,beauty,goodness,love,justice,power and free-
dom are, therefore, basic human values which it is
the function of mantoachieve ingreater and greater
measure for himself and for those around him.
God is all-good and it is His will that good
should prevail in the world. If He had so wished,
He would have created man as an automatic
machine inevitably producing nothing but good,
incapable of the choice of evil. But irom the fact
that evil exists in human society, it seems that
while He has given man the capacity to do good,
yet He values human freedom so highly that He
tolerates even the evil that results from the iree
choice and the free activity of man rather than
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curb his {reedom of choice. Though man is free to
choose, his freedom is limited by the free causality
of God'—by the universal laws of nature deter-
mined by His free activity and the relatively free
activity of other human beings. It is, therefore,
only rzlative. For the exercise of this relative free-
dom, man has been guided by God—through His
messengers and through reason—to distinguish
between good and evil* and given the power to

resist and overcome the forces of evil.® God seems to

prefer man as a free mixture of good and evil to
man as purely good, but in fetters and chains. The
pre-eminent importance of freedom must, there-
fore, be recognised both as an end of the educative
process and as a method of achieving that end.
Sociologically also, a large measure of freedom
should be given in the educational system of a
country, for social progress occurs through per-
sons who deviate from the conventional ways of
thinking and acting, and freedom liberates what-
ever genius is latent in a child’s individuality.

Education is a process by which men and wo-
men, young and old, are taught how to contribute
to their own welfare and the welfare of the society
to which they belong. It prepares them for ade-
quately playing their role in the achievement
of all human values. In Platonic terminology,

I. Qur'an, xxiv. 55—56 ; 1xxxi. 28—29,
2. Ibid., Ixxvi. 3. 3. Ibid,, xvi. 99,
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|
| l
education is the training of each individual to do |
that thing for which his talents peculiarly suit him li
|
4

in such a way as to benefit the whole social group.
&__ILfour education is to be based on Islamic values, @ !

it must aim at freedom as its operative priﬁciple |
and as one of its goals. Even from the point of |
view of universal ethics, freedom is one of the aims .
of education and any system that ignores to in- El

1

|

culcate the spirit of freedom among the children _
and youth of a nation fails in one of its most im- i
portant functions. (

The word which covers all values, social as well £
asindividual, is ‘‘welfare.”” Historically, in all Wel- 1\
fare States, freedom and well-being, in some sense
or another, have gone hand in hand. This willbe
found true of all northern and western States of
Europe and the United States of America. Probab-
ly there 1s greater emphasis on freedom as an end
than on freedom as a means, but in all democratic
countries there is wide consensus on academic
ireedom as a method as well as a goal.

Freedom that the people of these States enjoy in
ever-uncreasing measure consists in universal suff-
rage; freedom of thought, religion, and speech;
ireedom to pursue higher educaticn, and choose
one’'s vocation ; freedom to dispose of one’s income
and poperty at will ; and freedom from want in
general.

The freedom from want that the children and
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young people enjoy in their schools and colleges
takes the form of free instruction, free consulting,
free meals, free or partly free transportation,
and free medical attendance. They are also given
freedom of choice and pursuit in leisure time in
sports, hobbies, picnics, and other healthy recrea-
tions, freedom in the choice of interests, in selt-
reliance, self-expression, and in deviation from the
social i1ssues. °
In thisrespect, some Western thinkers have gone
to the extreme. From the time of Renaissance, the
Progressives, the Romantists and a section of the
Pragmatists have been preaching the cult of back
to nature. The anarchists preach absolute freedom
in education in respect of political judgment and
action, and the atheists do so in respect of religion.
Bertrand Russell very rightly supports freedom -
in education on the ground that coercion destroys
originality and intellectual interest and tends to

" foster hatred, which, if not allowed to express

itself, results in many psychological and social
ailments. He defends the teaching of certain habits
such as cleanliness, punctuality, and honesty, em-
phasises the importance of routine in the life of
the young, and advocates that training should
have the co-operation of the child’s will, though
not of every passing impulse, leaving, in no case,
the matter to the unaided operation of nature.
Nevertheless, he goes so far as to say that ‘‘there
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should be no enforced respect for grown-ups who
should allow themselves to be called fools whenever
children wish to call them so.... Children should
not be forbidden to swear because it is desirable |
that they should think that it does not matter 1\ "
whether they do it or not. They should be free i,
entirely from the sex taboo and not checked when l

conversation seems to inhibited adults to be in- |
decent.’’! It is such teaching which is responsible \
for the teen-agers’ revolt against all that has been
sanctioned by practice of ages, for the excesses of {
teddy boys and teddy girls in social life, for the
increase in sex relationship of boys and girls in i
schools, and for the abnormally high percentage g
of unmarried mothers. Ina certainpart ofacertain  , f .

Western country it has risen to forty per cent.

All the above schools of thought rightly pay a
special regard to all that 1s individual and unique
in the child, but wrongly 1gnore the universal.
The Islamic theory ofeducation places a high value
on freedom, but it 1s also conscious of the fact
that there i1s another side of the picture.

A newly-born child 1s a most helpless creature.
Nature has undoubtedly endowed him with some

impulses by which he is unconsciously guided in
his early activity, and yet if he is left entirely to
nature, he will perish within a few hours of his
birth. Parental care and guidance 1s, theretfore,

1. Education and the Social Ordey, pp. 62—63.
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: indispensable from the very first day of his life.
i Of course, a certain degree of freedom—ifreedom
3 of moving arms and legs, of tossing about, and,
| later on, of crawling and, later still, of walking is
E necessary for child life, and as the child grows he
{ needs more and more freedom. But it should never
be forgotten that for the channelisation of the
| child’s native talents, he also needs discipline.
| This discipline, in the first instance, must come
| from the parents and teachers.

As his natural impulses are gradually chan-
nelised to natural objects or characterised by basic
human values, the control of parents and teachers

15 gradually reauced and greater and greater iree-
dom allowed. Discipline is still necessary, but if
the process of the channelisation of impulses has
gone on smoothly, the child has by then learnt
self-discipline. In proportion to his exercise of seli-

discipline, external discipline must be brought
down to a minimum.

We put high value on the personality of the
individual and on his autonomy, which is his birth-
right, but without subscribing to the totalitarian-

{ 1sm of the fascist or communistic type, we do not
ignore the fact that the individual has correspond-
ing duties to the social milien which supplies op-

| portunities for him for the achievement of his
ends.
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I&
thereby the establishment of clean and virtuous E
habits, in early stages of education, a degree of 1‘
indoctrination is inevitable—indoctrination in the ie |
settled cultural pattern of conduct, manners, and |
morals, in the grammar of his language, in the
text and syllabi of studies and settled facts of L
science, history, geography, and mathematics. As ;
he advances in education, he is to be given greater i .
and greater freedom.of criticism and inquiry, but |

in no case should freedom be allowed to change |
into licence: in no case should a student, much | |
less a group of students, be allowed to assume the “
role of the teachers of their own teachers, although
it is sometimes desirable for a teacher to invite his
pupils’ criticism of his own views. In a compara-
tively backward society, students begin to offer
strikes to get concessionsin the choice of text-books, 5
in the duration of courses and in fees, but such t

strikes are an indication of primitiveness, lack of \
real contact with teachers and the senseless totali- "ffi
tarian methods of some teachers and some of those a« -.
who administer education. In the Medieval Ages
and even three hundred years back, such strikes o'
were held in European schools and universities, el
but now they are very rare phenomena. There  “if
should be such intimate relation between theelders o
and the young people, between parents and child- B
ren, between teachers and pupils, between admin-
istrators and those administered as would not i

|
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allow development of frustration of any kind in
any quarter. 1f no frustrations develop in a group
of people, there can be no strikes.

Failure of intimate contact between the elders
and the young leads to the establishment of such
nstitutions as ““Young People’s Parties’’—parties
enjoyed not so much for freedom as for licence.
In a society in which there is a gulf between the
elders and the young, the elders are segregated
like lepers; its cultural heritage stops going down
to the coming generations and these latter fall
easy victims to the attacks of foreign influences,
usually the influences of superficial and glittering
ways rather than of abiding values, with the result
that thesociety, instead of making steady progress,
becomes fully exposed to abrupt social changes of
a revolutionary type. Unfortunately, that is what
1s happening in the middle and higher classes of
our society—the classes on which depends the
making and marring of cultures. Our society must
counteract the tendencies that widen this gulf be-
fore it is really too late to do anything about it.
More particularly parents and teachers must be
present in the parties and picnics in which young
boys and girls meet. Freedom requires that the
elders must be free to mix with the young as the
young with their elders.

What freedom is a teacher to enjoy in an Islamic
State? There seems to be general agreement that

a
S L —
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the teacher should be free in the field of his special-

isation to ‘‘investigate, publish, and teach the
truth’’ as he finds it. But this freedom is the pri-

vilege of the expert. Teachers at lower levels of
education cannot claim to be researchers and ex-

perts in their respective branches of knowledge.
Therefore, while they should be free to hold what-
cver views they wish to entertain, they must, in
their teaching, abide by the courses of studies
prescribed by the consensus of experts and impli-
citly and/or explicitly accepted by the community.
In no case should a teacher be permitted to speak
or write against the faith he professes to hold ex-
cept on matters of interpretation. Contradiction
in profession and action, at least in the form of
written and spoken word, can be hardly expected

in a teacher. Islam imposes certain limits (&lssd=)

on the freedom of all men and women, without

exception, in the interest of their spiritual and

moral welfare, and, therefore, religious freedom can
be enjoyed by the teachers who profess to be
Muslims, as by all other Muslims, only within
these limits. . |

But what about political freedom? The teacher
is not only a teacher but also a citizen, and as a

citizen he must be free to join any political party
he likes. But the community in an Islamic and

democratic State has the right to prescribe the
curricula it wants to be taught in its educational
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Education and Freedom

institutions, and the teacher, in the discharge of
his responsibility to the community as a citizen,
has to conform to the requirements of these curri-
cula, though he should always have the liberty to
offer constructive criticism as a specialist in the
profession. As a citizen, he should sincerely sub-
ordinate his will to the will of the community
expressed in the will of a democratic government,
but if he cannot sincerely do so, and only insin-
cerely abides by it, he denies to himself the liberty
which he expects others to give him. And if he
secretly endeavours to sabotage the will of the
community or the party, he can be justifiably
denied the privilege of academic freedom.
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Five
Education and Character-building

HE present system of education in Pakistan is,
from top to bottom, hopelessly inadequate to
build up character and to produce a nation

whose members are men of integrity and deep sense

of responsibility. To produce such men, it must be
replaced by a new system.

There are several stages in which character is
built.

A

THE first stage is from birth to the sixth year of : |
life. It is during this period that the foundations .

of character arelaid and the responsibility of laying
them lies with the parents. But if the parents them-
selveslack character, they sow the seeds of irrespon-
sibility, falsehood, and deceit rather than of dis-
cipline, straightforwardness, initiative and integ-
rity. In a country where eighty-five per cent of the
population consists of illiterates, the following

steps alone can lay the true foundations of cha-
racter. '

1. Free and compulsory primary education. But
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this will be impossible even for a hundred years un-
less use 1s made of the existing buildings, the
mosques, and their premises.
2. Adult education, so that the parents may
know what they have to inculcatein their children.
3. Training of parents through Village-AID and
soclal service organisations. These organisations

should brlng home to the parents of children the
following :

(2) That they should feed infants at fixed hours,
except during illness.

(22) That their surroundings, their homes, their
children, and their own persons should be kept
clean and they should vie with one another
in these matters. Those who distinguish them-
selves singly or in groups may be given prizes
by these organisations.

(122) That as enjoined by Islam they should look
after their aged parents and always treat
them with respect and tenderness.

(v) That they should never tell lies to and in the
presence of their childrenand never abuse the
children or one another in their presence.

(v) That they should never make false promises
to children and should always keep their
word.

(vi) That they should always associate children
in their small household duties, praise them
if their tiny hands do them well. This will
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make the children resourceful.

(ve7) That thay should dissuade children from
doing what is wrong and persuade them to
do what is right only by love, affection, and

sternness, and not by threats, scolding, and
physical punishment.

(v21¢) That documentary films should be used to

show the good results of foliowing these prin- .

ciples and the bad consequences of violating
them.

(2x) That children should be encouraged to play

with sand, plasticine, and educational toys,

and repression of emotions should be strictly
avolded.

If our Village-AID and social welfare organi-

sations succeed in giving parents training in these

matters, wecanrest assured that the foundations of
character have been well laid.

B

THE second stage is that of pre-adolescence,from six
tofourteen years of age (the primary and secondary
school stage—i1st to 8th class). This is a period
during which boys and girls are asexual. They
generally like the company of their own sex and not
of those belonging to the opposite sex. At this stage,
co-education is perfectly safe. Not only that ; it is
positively good for it gives the children of each sex
a chance of having consideration for those belonging
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to the other. In the State of Swat, co-education
is being given up to the 8th class with economy and
excellent results.

At this stage, the responsibility for creating a
i sense of duty and the formation of good habits lies
: not only with parents but also with teachers.

The following steps seem to be necessary:

1. The teachers should keep their own person,
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their classrooms, and the school premises perfectly
clean and insist on the cleanliness of children.

2. They should never make false promises.
Besides, the teachers may be instructed through
Education Code to abide by what has been recom-
mended fer parents in clause 3, sub-clauses (z:7)
to (1x).

3. At this stage the manual work related to the
vocations of the adults living in the vicinity and
sports should be given as much importance as read-
ing, writing, and mathematics, languages, and
general knowledge. Marks should be given to stu-
dents in their annual examinations for cleanliness,
home-work, punctuality, co-operation, truthful-
ness, and sense of responsibility.

4. During this period religious instruction 1is
necessary.

5. So are extra-curricular activities like sports,
tableaus, singing, etc. These activities safeguard

| students against repressions and their evil effects
| on character.
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6. Separate sections should be formed for back-
ward classes. This step will remove other causes of

depression and the consequent development of
complexes.

G

I. The third stage during which character de-
velops is that of adolescence between fifteen and

eighteen years of age (academically, the hlgher

secondary school stage from the gth to the 12th
class).

2. This is the most delicate and dangerous period
of life from the point of view of character. It is at
this stage that students badly trained at earlier

stages become delinquents. Boys and girls at this

age are sexual and therefore their segregation is
necessary. Co-education at this stage is positively

harmful. It is also at this stage that homosexual
tendencies develop and therefore students living in

hostels should be made to sleep in large dormitories
which may accommodate about fifteen to twenty-
five students and remain visible to the Hostel
Superintendent whose room may overhang the
dormitories. For reading purposes, separate read-

ing rooms should be arranged, reserving a desk for
each student.

3. Purely theoretical education is liked by some
students, but the majority is repelled by it. There-
fore association of sports and manual work with
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studies is essential, Gradually, all schools should
be made multilateral including both academic and
technical courses, so that those whohave a practical
bent of mind may be able to choose a predominantly
technical course.

4. At this stage boys and girls are extremely
idealistic and hero-worshippers. Therefore their
text-books should be so designed as to bring to the
forefront the lives of national and international
heroes and their achievements.

5. No school can develop any traditions, much
less healthy traditions, if its duration is only two
years; therefore two years’ intermediate colleges
should be abolished. The higher secondary schools
must necessarily be of four years’ duration (gth to
12th class). Innocaseshould the gth and roth class-

es be tagged on to the lower classes, or the r1th
and 12th classes to the colleges. This means that
the present high schools should be converted either
into secondary schools up to the 8th class or high
secondary schools having four classes, gth, 1oth,
11th, and 12th. From the point of view of morality,
these steps are absolutely essential. A high school
from 6th to roth class, an intermediate college
from gth to 12th class, and a college from the r1th
to the B.A. final class are morally poisonous insti-
tutions.

6. As students at this stage cannot take down
notes, lecturing to classes should be strictly
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prohibited by the Education Code. There should be
no lectures but only lessons in which the role of the

pupils should be more than that of the teachers.
The teachers should bring out their pupils and

help them only where they find difficulties. The
teachers are not there to stuft the students’ minds
with information but to make them work for them-
selvesand readily help and guide them where neces-
sary. In this they should make full use of question-
ing and visio-auditory aids. Such teaching does not
only increase the pupils’ knowledge but also creates
in them such habits as self-help, seli-confidence,
initiative, and healthy rivalry.

7. Home-work should be made compulsory and
parents should be warned that if a student does not
do home-work for somedays consecutively,he would
be thrown out of the school. Students make progress

not so much in the classroom as when they are |

doing home-work. Special prizes should be institut-
ed for students showing regularity, initiative, co-
operation, sportsmanship, discipline, and a sense of
duty. In the promotion examination marks should
be assigned to these trends of character and should
be given as much importance as marks obtained in
theoretical studies.

8. The teachers’ salaries should be raised in order
to make them dignified, distinguished, and seli-
respecting members of society. But inno case should
they be called lecturers. Their function 1s not to
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lecture but to teach. The name ‘‘master’’ should be
considered a mark of distinction and not the mark
of mean position, small income, and low qualifica-
tion as at present.

9. The present examination system of the mat-
riculation and intermediate classes is bad. School
teachers exchange lists for getting pass marks or
class marks for their pupils. This mutual give-and-
take of teacher-examiners is a source of great cor-
ruption and those students who secure a pass or a
good class by this evil practice always look to
favouritism and themselves practise favouritism in
future life. Personally I am of the view that promo-
tion in the higher secondary school during ail the
four years should be entirely in the hands of the
headmaster as in England. It will give the head-
master the necessary power which will make him
respected by the community and give him and his
staff a sense of responsibility. No person learns to
be responsible unless responsibility 1s thrown on
his shoulders. In respectability the headmaster of
a school should be counted amongst the topmost
members of a tehsil or a district. I think holding
examinations should not be the function of the
Board of Secondary Education. The chief work of
that Board should be the preparation of the school
moral code, syllabiand text-books, and the inspec-
tion of schools.

10. In order to make the students’ acquainted
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with the highest human valyes and their inter-

relations, an easy axiological course should be

made compulsory for all art and science students
of the 12th class.

D

I. The fourth stage of character-building is the

university stage. Qur university education is hope- '

less. The first degree classes are combined with the
two higher classes of the higher secondary school
in the colleges.[The colleges should, as a rule, pre-
pare students only for a three-year first degree
course and their function should be mainly seminar
and tutorial work, development of corporate life,
and the management of sports and games. Only a
few teachers who have very high academic qualifica-
tions should be made to lecture in their special
subjects. The mofussil colleges should be converted

into higher secondary schools or their clusters,
as at Multan, Lyallpur, and Rawalpindi, be made
tull-fledged universities.

Kz. Tutorial work in the colleges should mean

essay-writing. For each subject of study each

student should have one tutorial each week. He
should study.books on a question and write an essay
on it during the week and discuss it for a full hour
with his tutor at the end of it. This will not only
teach the students seli-help, initiative, and hard
work, but will also bring them in intimate contact
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with their teachers. Intimate contact between
teachers and students at the college stage often pro-
duces excellent results.

Nothing develops punctuality, sense of duty,
habit of hard work, self-help, and the spirit of com-
petition more than tutorial work)If our colleges
can do this work, they would amply justify their
existence. The present system is hopelessly inade-
quate in producing men of integrity.

E

I. The colleges cannot possibly possess the neces-
sary staff for imparting proper degree education.

- Teaching by lectures, therefore, should be mainly

the function of the universities, which can afford to
havethe necessary staff for each branch of learning.

2. Inorder that the university teachers may set
the proper standard of a sense of responsibility,
the teaching, research, and seminar work per
week should be prescribed and noted in the re-
gulations for each of them. No one who shirks
his duties should be given promotion.

3. A special committee of three personsincluding
the vice-chancellor of the university concerned be
appointed to black-list men who lack a sense of
responsibility and stop their promotion or remove
them from their post if they do not mend their ways.
For all promotions, integrity should be considered
as important in university teachers as intellectual
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attainments,
4. Attendance at lectures should be made op-

tional as at Oxford and Cambridge. The result

would be that the students will stop attending the
lectures of bad and irresponsible teachers. Con-
sequently, either these teachers will improve the

quality of their lectures or the university will have

a reason to dispense with their services. The fear of
a thin class itself will make the teachers work hard

and make their lectures interesting and a source of
benefit to their pupils,

5. Tutorial work or seminar work on the basis
of per tutorial per student per week should be given
very great importance and if a student misses two
tutorials he should be reported to the head of the
department whose duty it should be to call the

student’s explanation. If a student misses three or .

four tutorials consecutively, the head of the depart-
ment should remove his name from the rolls. This
step alone will enable the students to make rapid
strides in their studies and develop habits of hard
work, self-help, initiative, and a sense of duty. Be-
sides, close association between the teachers and the
taught is of utmost importance and that is provid-
ed by the tutorial.

6. Rooms should be found for teachers for their
seminar work. A small cubicle may be reserved
for two teachers, if not for one.

7. No university teacher should be given more
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than two tutorials per day. It may be necessary in
some subjects to have two or three or even four
students in a seminar class, but in that case the
teacher must collect the essay books of the students,
read and correct them at home, and discuss them

with the students in the seminar class.
8. The students may be encouraged by the uni-
versity to do social work during the vacations,

and on a good report from the social welfare orga-
nisation be given special prizes at the convocation.

9. University education, that is to say, post-
higher secondary school or post-intermediate edu-
cation, is very expensive, and no country, however
rich, can afford to have separate universities for
either sex. Co-education at this stage is essential
both from the point of view of efficiency and econo-
my. Besides, students after the age of eighteen or
nineteen are not boys and girls but men and women.
To bring men and women together for education has
a humanising effect on them. Separate colleges for
men and women for higher studies should in future
be discouraged.

10. Thechangessuggestedenvisage that all degree
teaching shall be the function of the universities,
but in the performance of this function the univer-
sities may associate distinguished college teachers.

If the measures recommended above are taken,
there is no reason why our home, school, college,
and university education should not play their role
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efficiently in developing moral, civic, and national

consciousness and a sense of duty among students
(and teachers).

A thoroughly rotten system designed to produce |
a class of slavish clerks cannot be converted into g |
wholesome and healthy system capable of nurtur- :
ing men and women of high culture, integrity, and % ,
learning by piecemeal changes. For that an entirely |
new structure on a new plan is needed. Here an

attempt has been made to give the outlines of
that new plan.
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Dix
Political Theory in Early Islam

T is generally held that the Prophet of Islam left

I no oral or written instructions regarding the
appointment of his successor as a religious and
secular head of the State that came into existence
at the advent of Islam. Therefore, in this matter,
as in other matters of administrative importance,
his successors found guidance from the relevant
injunctions of the Qur’an and the sayings and prac-
tice of the Prophet. It is primarily from these
sources that the different forms of political theory

were developed by Muslim thinkers.

All these forms fall under two schools of thought :
the Sunnite and the Shi‘ite. The Sunnite political
theories may be considered under two heads: (1)
The theory arising from the principles implied in
the practice of the Prophet himself and that ot
the Pious Caliphs, later on codified by Abu
Hanifah and Abu Yusuf. (2) The theories developed

by al-Farabi, al-Mawardi, Nizam al-Mulk, and
al-Ghazali.

In this paper I shall confine myself to the first
of these two types of theories.
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The following were the principles implied in the
practice of the Prophet and the Pious Caliphs.

(I) Sovereignty belongs to God and command

rests with none but Hlmh—nm ¢ven with the Pro- -

phet of God.? Men, must therefore follow the re-
velation given unte them' by: Grm“ a1id; must obey
God.* They must surrender theii' own Wlll to God’s
will, and God’s will démarids fhdt they should be-
lieve and be righteous. They should also obey the
Messenger of God, the Pr ophet of Islam.s

(2) God’s vicegerency belongs to men—Surah Ba-
qarah® describes Adam as the vicegerent of God on
earth.The commentators of the Qur’an have under-
stood by Adam not only the first man, but also
other human beings. This interpretation is clearly
supported by Surah An‘am? for there the people as
a whole have been decreed by God to be His vice-

gerents. Evidently, therefore, for the administra-

tion of a sovereign State the agents of God, for the
exerciseof sovereignty, are the people of that State
and not any oneman. It is these verses of the Qur’an
that form the basis of Islamic democracy.
Inearly Islam the will of the leaders of men, parti-
cularly the Prophet’s Companions, and the will of
the tribal heads were considered to be sufficient

-

I. Qur'an, vi. 57 ; vii, 58 ; viii. 63 ; xxx. 7I.
2. Ibid., v. 44 ; xii. 40. 3. Ibid., vii. 3.

4. 1bid,, xxiv, 54 ; xxxiii, 36, 5. Ibid., xxiv, 54 ; xxx. 30.
6, Ibid.,, ii. 30—-35.

7. Ibid., vi. 165.
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expression of the will of the people. It was sobecause
the Campanions of the Prophet were held in very
high esteem and their lead was most willingly ac-
cepted by the people in general. Besides, the society
in Arabia had not yet emerged from tribalism and,
therefore, the voice of the tribal heads was virtually
the voice of whole tribes. To-day the position is
totally different, and for that reason, new methods
of ascertaining the will of the people have to be
followed.

(3) The head of the State should decide matters
in consultation with those of the Ummah who serve
God truthfully.

This principle also is enunciated in the Qur’an
in xlii. 38. It is said in this verse that whatever is
with God is better and more lasting. It is for those
who, among other things, ‘‘conduct their affairs
by mutual consultation.”” Even the Prophet himself
is ordered by God to take counsel with others.?
The principle is also implied in the {ollowing tradi-
tion : ‘‘The Caliph ‘Ali reports that he asked the
Prophet of God (on him be peace), ‘What shall we
doif wearefaced with a problem after you dieabout
which there 1s no mention in the Qur’an, nor have
we heard anything concerning it from your lips ?’
He answered, ‘Collect those of my people (Ummah)

that serve God truthfully and place the matter
before them for mutual consultation. Let it not be

1. Qur'an, iii. 159.
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decided by an individual’sjt:)pinion.’ 3

The Early Caliphs always consulted those who I
were competent to give advice (ak! al-7a’y) and in A
that they gave them perfect freedom of speech. In s
his inaugural speech before a consultative council, “‘
the Caliph ‘Umar said, “‘I have called you for no- I
thing but this that you may share with me the i
burden of the trust that has been reposed in me of |
managing your affairs. I am butone of you, and to- i
day you are the people that bear witness to truth. h

Whoever of you wishes to differ with me is free to do |

‘4
|

i

I will not compel you to follow my desires.’”2 ;
(4) The State is a trust of God and every dig-
nitary of the State, as everyone else, is answerable Ll :
to God in respect of the welfare of those under his |
charge. | 1 [
This principle is based on the following tradi-,
tion: ‘“Remember, everyone of you is a shepherd':f:_;-
and is answerable in respect of his flock ; and the
chief leader (i.e. the ruler) is answerable in respect
of his subjects.’’® The head of the State is as much /¢,
responsible for the welfare of the people whom he

' . ; : L
rules, asafather or mother is for his or her children % :

b ol {' ghl

A

4K
I. Alusi, Ruh al-Ma'ant, Idarat al-Taba‘at al-Muniriyyah, Egypt, %J

1345/1926, xxv, p. 42. %i :

2. Abu Yusuf, Kitab al-Kharaj, al-Matba‘at al-Salafiyyah, Egypt, tt

2nd edition, 1352/1933, p. 25. ]
!

3. Bukhari, Kitab al-Ahkam, chap. i ; Kitab al-Imarah, chap. v.
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or as a servent for the property of his master.*

(5) The State treasury, like the State itself, is
o trust in the hands of aruler. Therulein the Qur’an
regarding the remuneration of the trustee mention-
ed in connection with the trustees of orphans’
properties is as follows : ““If the guardian is well
off, let him claim no remuneration, but if he can
il-afford free service, let him have for himselt what
is just and reasonable,’”?

Said ‘Umar in one of his speeches : *‘My position
regarding this property (i.e. Bait al-Mal or the
State treasury) is the same as that of an orphan’s
guardian with the orphan’s property. So long as 1
am not needy, I will take nothing from it. When I
am needy, I will take as it befits one to take from
an orphan’s property under his care.”’® In another
speech, he said, ‘“Nothing 1s lawful for me 1n this
trust of God save a pair of clothes for the summer
and a pair of clothes for the winter and subsistence
enough for an average man of the Quraish for my
family.”"¢

(6) Postsunder government must go to those who
are worthy of them?® and not to those who covet them
and jump at them or arrogate themselves as being
the most deserving of them. This negative part of

1. Bukhari, xi, 11, 2. Qur'an, iv. 6.
3. Abu Yusuf, op. cit., p. 117,

4. Ibn Kathir, al-Bidayah w-al-Nihayah, Matba‘at al-Sa‘adah,
Egypt, Vol, VII, p. 134. 5. Qur’an, iv, 58.
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the principle is based on several

sayings of the
Prophet

fitted person for the !
sovernment is he who does not covet it, not he who

jumps at it. He who knows its responsibility and
4. tries toshunit deserves it most, not he who proudly i
:'|' advances to collect it for himself. Tt is for him to .
whom you could say, ‘You most deserve it,” not |
for him who says of himself, ‘T am most deserving,’’? {

= - T - - - L
- o —— e g ’ -
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1 - F . -
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Nor should posts be distributed by favouritism
among one’s own relations or to one’s clan.,

Doing
so would be against the clear Injunctions of the
Qur’

<uran about justice, according to which ““all be- . -

themselves, their parents, their kith and kin, with- L
out any distinction of rich and poor,’’s

(7) The duty of a government is to prevent evil S
and advance all that is good. it
This principle regarding the duties of the State ﬁ%
1s based on these verses of the Holy Qur’an: ““God
will'certainly aid those who aid His cause..., (They
are) those who if We establish them in the land

I. Bukhari, Kitab al-Ahkam, chap. vii,

2. Abu Dawud, Kiigh al-Imarah, chap. ii.

3. Al-Qalqashandi, Subh al-A'sha, Dar al-Kutub al-Misriyyah,
Cairo, 1910, i, P. 240,

4. 1X. 135.
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establish regular prayer and give regular charity
and enjoin the right and forbid the wrong.”’*

Abu Bakr said in the first speech after his elec-
tion as Caliph in the mosque of Medina : “‘I have
been made a ruler over you though I am not the
best of you. Help me if I go right, correct me if I
go wrong. ... Beware, when a nation gives up its
endeavours in the way of God, He without excep-
tion brings its decline, and when it allows evil to
prevail in 1t, He undoubtedly brings misery to it.
Obey me as long as I obey God and the Prophet;
if 1 don’t obey them, you owe me no obedience.’’?

(8) All human beings must be treated as equals
without any discrimination of race, caste, country,
colour, tongue, or creed, save on grounds of piety.

This principle is enunciated in the Qur’an in
these words: ‘“Mankind is one single nation’’;®
«*O mankind !. .. The most honoured of you in the
sight of God is the one who is most righteous ol
you.’’* Itis further elaborated in the following say-
ing of the Prophet: ‘O men, beware, your God 1s
one. An Arab has no preference over a non-Arab,
nor a white over a black, nor a black over a white,

Y. xxii. 40—4I.

2. Al-Tabari, Tarikh al-Umam w-al-Mulug, al-Matba‘at al-Isti-
qamah, Cairo, 1939, Vol. 1, p. 450 Ibn Hisham, al-Sirat al-Naba-
wiyyah, Matba‘ah Mustafa al-Babi, Egypt, 1930, Vol, 1V, p. 311.

3, ii. 213; X 19,

4. xlix. 13.
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save on grounds of piety.’’?

Asa corollary follows this saying of the Prophet:
““Muslims are brothers to one another. None of

them has any preference over another, except on
grounds of piety,’’2

(9) Every personin the Statemust obey theruler,
Caliph, Amir, or Imam, whether he likes it or not,
unless he is asked to do what is wrong.

This principle is based on the following verse of
the Qur’an: ¢“O ye who believe! obey God, and
obey the Apostle and those charged with authority
among you.""® This verse is further supported by
these three traditions: ‘‘Hear and obey even though
a. Negro . . . is appointed (to rule over you)’’:4
‘““He who obeys the Amir obeys me and he who dis-
obeys the Amir disobeys me’’; 5 ‘It is incumbent
on a Muslim to listen to his Amir and obey, whether
he likes it or not, unless he is asked to do wrong ;
when he is asked to do wrong he should neither
listen to him nor obey him’’;¢ ““There is no obe-

dience in sin against God ; obedience is only in the
right’;?” ““Do not obey those of your rulers that

I. Alusi, op. cit., xxvi, p. 148; Ibn al-Qayyim, Zad al-Ma‘ad,
Matba‘ah Muhammad *Ali Sabih, Egypt, 1935, iv, p. 3I. .

2. Ibn al-Kathir, Tafsir al-Quy’an al-'Azim, Matba‘ah Mustafa
Muhammad, Egypt, 1937, iv, p. 217. )

3. iv. 50. 4. Bukhari, x, 54. 5 Ibid., Ixvi, 1009.

6. Ibid., Kitab al-Ahkam, chap. iv; Muslim, Kitab al-Imarah,
chap. viii; Abu Dawud, Kitab al-Jihad, chap. xcv;, Nasa’i, Kiiab
al-Bai‘ah, chap. xxxiii ; Ibn Majah, Abwab al-Jithad, chap. xl,

7. Muslim, Kitab al-Imarah, chap. viii; Abu Dawud, Kitab al-
Jthad, chap. xcv; Nasa'’i, Kitab al-Bai‘ah, chap. xxxiii,
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command you to disregard the order of God.”™
Once ‘Umar said in a speech: ‘“No ruler holds

as high a position as to have the power to command
obedience in defiance of God.”’® The caliphate or
ruleof the corrupt is unlawful, for the Divine cove-

nant to Abraham expressly excluded the corrupt
from Imamat.® The authority that commands you
to do what is wrong is to be disobeyed, but in no

case is rebellion permitted.*
(1o) It is the right as well as the duty of every
Muslim to check the occurrence of things that are

wrong in whatever way he can.
This principle is implied in the following tradi-
tions of the Holy Prophet:

““Whoever of you sees an evil thing, let him undo
it with his hand. If he cannot, let him check 1t
with his tongue. If he cannot do even this, let him
despise it with his heart and wish it otherwise, and
this is the lowest degree of faith.’’® _

““The best of Jihad (endeavour towards God) is
to say the right thing in the face of a tyrant.”” °

(11) The law enunciated in the Qur’an is the
supreme law.

1. Ibn Majah, Abwab al-Jihad, chap. xl,

2. Abu Yusuf, Kitab al-Kharaj, p. 117.

3. Qur'an, i1. 124.

4. Ibid., xvi, go; Bukhari, xciii, 2.

5. Muslim, Kitab al-I'man, chap. xx; Tirmidhi, Abwab al-Fitan,

chap. xii ; Abu Dawud, Kifab al-Malahim, chap. xvii; Ibn Majah,
Abwab al-Fitan, chap. xx.

6. Abu Dawud, Kitab al-Malahim, chap. xvii ; Tirmidhi, Abwab
al-Fitan, chap. xii; Nasa’i, Kitab al-Bai‘ah, chap. xxxvi; Ibn Majah,
Abwab al-Fitan, chap. xx,
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This principle is drawn by giyas from the first
principle, i.e. from the principle regarding sove-

reignty and also from the following verses of the
Qur’an: “‘Follow (O men), therevelation given unto 7

you from your Lord and follow not as friends and
protectors other than Him”’;* «“If any fail to judge
by what God has revealed, they are (no better than)
unbelievers.’

(12) In an Islamic State, the law ordained by

God?® 1s binding on everyone from the head of the
State to the lowest of the low.

In all disputes between people, justice should
prevail, for the Qur’an commands the Prophet
thus: ““If you judge,.judge In equity between them
for God loveth those who judge in equity.’’

T'he equality of everyone before law is also based

on the following two traditions : (¢) ““Nations before
you were destroyed because they punished those

among them of low status according to law and
spared the high-ranking’’; (44) ““By God, who holds
my lite in His hand, if Fatimah had committed
this theft, T would have chopped off her hand.’’s
According to al-Tabari, ‘Umar gave instructions
to his Governorsin these words ; ‘I have appointed
you a Governor over the followers of Muhammad

I. vil. 3. 2. V. 47.
3. IHXii- 31 - 4" V. 4‘5'
5. Bukhari, Kilab al-Hudud, chaps, xi, xii.
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(on whom be peace) not to make you masters of
their persons and properties but to lead them to
establish prayer, dispose of their atfairs with jus-
tice, and disburse their rights among them with
equity.”’* On the occasion of one pilgrimage, he
asked a general gathering which included the Go-
vernors if anyone had a charge of injustice against
any other. A person complained that ‘Amr binal-‘As
unjustly had given him a hundred stripes. ‘Umar
asked him to come forward and square his account
with ‘Amr. The latter strongly beseeched ‘Umar

not to expose his Governor to this humiliation,
but ‘Umar silenced him by pointing out that he had
seen the Prophet himself allowing men to avenge
themselves upon him. ‘Amr escaped the ordeal by
appeasing the man by paying 200 crowns.?

Once ‘Umar and Ubayy bin Ka‘b differed in a
matter, and the dispute was referred to Zaid bin
Thabit for decision. The parties appeared before
Zaid. Zaid rose and offered ‘Umar his own seat,
but ‘Umar sat by Ubayy. Then Ubayy preferred
his claim which ‘Umar denied. According to the
procedure, Zaid should have asked ‘Umar to swear
an oath but he was hesitant in the case of the
Caliph, who nevertheless himself swore an oath
and observed at the end of the session that Zaid

1. Al-Tabari, op, cit., p. 273.
2. Abu Yusuf, Kitab al-Kharaj, p. 116.
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was unfit to be a judge so long as ‘Umar and an
ordinary man did not stand equal in his eyes.!

(x3) The honour, life, and property of another i}‘:i
individual 1s sacred. Nobody, therefore, has a right JI
to interfere with them. All interference with respect il
to them must be considered to be a major crime and |
punished by the State. Such crimes are - treason,? “1
murder,® robbery and theft, adultery,® false %‘1
allegation of adultery.s

This principle is clearly enunciated and the
punishment for each type of crime laid down in

the Qur’an. ,
(14) Allinternationl agreements, as all personal
contracts, must be strictly observed. According to

the Qur’an, all contracts are sacred. It is righteous
to fulfil the contracts you have made.” Those who

fulfil the covenants of God and never fail in their
plighted word, for them there is the attainment \i
of the eternal home.? It is a duty to help a Muslim '}
people if they seek your protection, but not so
against a people with whom you have a treaty of
alliance.® Even if such a treaty is with the pagans,
it 1s 1nviolable and must be fulfilled to the end as

v
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1. Baibaqi, -al-Sunan al-Kubva, Dairat al-Ma‘arif, Hyderabad,
1936, 1st edition, Vol, I, p. 136.

2. Qur’an, v, 36.
4. Ibid., v. 41—42.

3. Ibid., xviii. 33.

5. Ibid., xvii, 32 ; xxiv. 23,
7. Ibid., ii, 177.

9. Ibid., viii. 72,

6. Ibid., xxiv. 4.
8. Ibid,, xiii, 2022,

Q2

" gk -
=== 'lj " A 5 L
By = = Y ¥ - Al =y 1 -:! Wi
; im F i & . PRl e o :"Il."n.':"il" T
r 5

Martat.com



Political Theory tn Early Islam

long as they stand true to you,? or do not help
those who are against you.? One of the terms of
the peace treaty with the Quraish of Mecca signed
by the Prophet at Hudaibiyyah was: ‘“Whoso-
ever comes to Muhammad from among the Qurai-
shites without the permission of his guardian,
he is to be handed over to them.’” Three days
after the treaty Abu Jandal, a Quraishite who had
embraced Islam and had, therefore, been tortured
in imprisonment in Mecca, managed somehow to
escape to the Muslim camp. He showed his body
blue with injuries inflicted on him by the enemies
of Islam and begged for protection and asylum.
Sympathies with him rose to a high pitch in the
Muslim camp. Nevertheless, the Prophet surren-
dered him to his father and comforted him in these
words: ‘O Abu Jandal, be patient and control
yourself, for God will provide relief and a means

of escape for you and those of you who are help-
less.”’

After the death of the Caliph ‘Uthman political
differences raised their heads in the Ummah, 1n
the time of the Caliph ‘Ali, they took theologico-
philosophico-political forms, and during the Cali-
phate of the Umayvads and the ‘Abbasids, they
gave birth to several sects and sub-sects. Factional
hostilities often ended in coercion, repression, riots,

1. Qur’an, ix, 7. 2, 1bid., ix. 4.
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battles, imprisonment, and, asin the case of Husain

{ and his companions, even to heart-rending murders.

| Chief among these sects were the Shi‘ah, the #

Khwarij, the Murjiyyah, the Mu‘tazilah, and the - .
Ash‘ariyyah. \ﬁ

Many principles practised by the Early Caliphs,

including ‘Ali, were questioned. The Shi‘ahs denied

|
the people the right to select the Imam—a term i’
lf used by them for the Caliph. According to them,
- the Prophet had nominated ‘Alj as his successor,

and, therefore, he should have been the first Imam

and every new Imam was to be nominated by his -
predecessor. The Khwarij held that to decide

matters by arbitration was a major sin. ‘Ali in ac- —:E
cepting arbitration committed a major sin, ‘Uth-
man, towards the end of his reign, had left the
path of justice. Thus, both had committeqd major i
sins and these and all those who commit major E
sins and those who regard such persons as Muslims
were Kafirs and outside the pale of Islam. Most
of them considered the excommunication of and
war with those whom they regarded as non-Muslims
on the above ground to be g religious duty. Some
of them, the Najdiyyah, even denied the office of
the Caliph. The Murjiyyah were those who remain-

ed neutral in the struggle between the Shi‘ah and
the Khwarij. They declared that everyone who
had faith, i.e. believed in God and the prophethood

of Muhammad, was a Muslim, even if he eschewed

!
|
Islamic and Educationgl Studies
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his duties as a Muslim and even if he committed
major sins.

According to the Mu‘tazilah, the appointment of
an Imam or a Caliph is a religious necessity so long:
as there are people who donot go on the right path.
The Caliph is to be chosen by the people. The com-
munity can choose any morally qualified and
efficient man as Imam and depose him 1f he turns
out to be a tyrant. The Imam may be an Arab or
anon-Arab, even a freed slave. No Mujtahtd, much
less an Imam, can ever be wrong in his views.
Therefore, people cannot question his verdict 1n
religious matters. A sinful believer 1s neither a be-
liever nor a non-believer and, therefore, can be
declared neither a Muslim nor a non-Muslim and
after death hell will be his abode. Many of them
rejected Hadithand Iyma‘ (consensus of opinion) as
authoritative sources of Islamic law.

In the theologico-philosophical dispute over the
question whether the Qur’an 1s created or not, in
which the Mu‘tazilah held that it was created and
the Ash‘ariyyah contended that it was not, the
Mu‘tazilah position was first supported and later
~ opposed by the ‘Abbasid Caliphs, resulting first in
the persecution of the Ash‘ariyyah and then in the
downiall of the ‘Abbasid Caliphate and the con-
sequent disasters.

The Ash‘ariyyah thought that a Mujtahid and
an Imam both can err in their judgment. They
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were more interested in purely theologico-philoso-

|
|
phical problems than in politics. Like the general *1

public they tacitly accepted the principles formu- I
lated and followed by the right-going Caliphs. They .
believed in the rule of Islamic law and, according |

to them, as to Early Caliphs, noboby is above law,
not even the Caliph himself, and all without excep-
tion are to be accorded equal treatment.

Abu Hanifah in his theory of the State maintain-
ed all the fourteen principles based on the Qur’an,
the sayings and doings of the Prophet, and the
practice of Early Caliphs. He codified the Islamic

law and laid the foundations of Muslim jurispru- -

dence. His practice was to allow his pupils to dis-

cuss in a seminar all aspects of every issue to their

—=

heart’s content and in the end give his own views

i N

and have them recorded. |
Abu Hanifah’s pupil, Abu Yusuf, chief justice of
the ‘Abbasid Caliphate during the reign of Harun,

At
b
L !

I

¥
l‘u :[
b !
lI
&

’1g
-

prepared a constitution for the State in his Kitab" |
al-Kharaj, strictly following the principles laid _

down by the right-guided Caliphs. He formulated

the responsibilities of the Caliph to God and to the -
public, duties of the State, duties of the citizens, the *

principles of taxation, land settlement, judiciary “
and dispensation of justice, the right of parties in
a court of law, the right of prisoners, etc.

5

f{,
exchequer, its place in the State and its use, the

We can learn two important lessons from this
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Political Theory in Early Islam

history of early Islam. First, we must learn that
sometimes great conflicts arise from very small,
even trivial, 1ssues such as considering arbitration

a major sin, and 1t 1s nothing short of foolishness
to declare Kafir any person who calls himself a
Muslim and thuslay the foundations of factions and
bitter conflicts in the politics of the State. Every
individual and every party must be tolerant to-

wards every other.
Secondly, it is best for the State not to take

sides in religious disputes.

Thirdly, no State will go wrong if it adheres to
the fourteen basic principles of politics followed
by the Early Caliphs and exercises Ijtthad, free
judgment, in all new issues for which there is no
clear guidance in the Qur’an or the authentic say-
ings and doings of the Prophet and the practice of
the Early Caliphs. The world is dynamic and as the
world situation changes from day to day, new and
intricate problems arise for which solutions are
needed. In thelightof the basic principles of Islamic
theory of the State, these solutions must be found.
They have not come down to us ready-made. It is
we who have to make them. We need some new
Abu Hanifahs and Abu Yusufs to find them and
new ‘Umars, Abu Bakrs or ‘Alis to follow them.
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! ' Islamic View of Being and Sense

"N Muslim thought, the distinction between Being l[t
_ and Non-Being does not exist. Being is identical ‘f
! with Reality and Non-Being, is-not, orvoidisa ||
3' mental negation of Reality. It is only a figment of

thought and has nothing corresponding to it be-
yond thought itself. It has no ontological status.
Not-white has a meaning, for it signifies any item
in the system of colours except white. But Being *
1s all-inclusive. Nothing is there besides it. Not- H

Being, therefore, has no existence independent of /|

and transcendent to thought. :

The ontological position that Democritus and . . |
Hegel gave to non-being in their systems thorough- H
ly vitiated those systems. . il

Parmenides had thought that (a) Being is all % \f
that there is and is eternal and (b) that coming
into being and passing away constituting change
are 1llusory, for that which 7s-no¢ cannot be and

that which zs cannot cease tobe. Islam fully agrees *

- &
r W,
: [\ '.‘.-

with the first position. The second position would
also be regarded by it as true if it were to |
; ; . : 1t

assume the existence of void or non-being. Nothing |
4

9 ' {8
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can bring forth nothing. What ¢s-#0f cannot be by
itself, for it is nothing itself. But because for Islam
there is no non-being, and Reality or Being is both
omnipotent and creative, it can and does bring
other beings into existence from its own inner
resources and can equally destroy them at will.
The created beings have come into being not from
non-being, but from the Creator Being, i.e. Reality
itself.

According to Islam, there are three types of
Being : (1) the Ultimate Being or Ultimate Reality,
(2) Being as individual souls, spirits, or monads,
and (3) Being as the spatio-temporal world of sense.

TheUltimate Being is creator, cause, and source
of created beings as spiritual monads, and though
it 1s the ultimate cause and source of the world of
sense, the spiritual monads in their totality are its
proximate cause and source. It js essentially one.
Its unity demands that it attributes are identical
with its existence.

I. The Ultimate Being or Reality is God.? God,
as described by the Qur’an for the understanding
of man, is the sole self-subsisting, all-pervading,
eternal Reality.? He is transcendent in the sense

that He, in His full glory, cannot be known or ex-
perienced by us finite beings—beings that can

know only what can be experienced through the

I. Qur’an, ii. 186 ; xxxi. 30.
2. Ibid. ,ii. 115 ;vi. 623 xx, 111  Xxxi. 30;
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| time, space, and the sense-content. He was befoﬁ

contemplation and through the gift of mystic’|

fl
Islamic and Educational S tudies :
E

senses and the categories which are inherent in t1
nature of thought. ““No vision can grasp Him . .
He is above all comprehension.”’* He is transce
dent also because He is beyond the limitations €

|
i
i
i

time, space, and the world of sense were. |
God is not an indeterminate entity, a bhnd*-forq
and an empty self, a bleak and cold reality. He 1
a living Reality.? He desires intercourse with HQ{
creatures and makes it possible for them to ente
Into fellowship with Himself through prayer an

'l-l-"ll-','__

- . . .h
gnosis. He 1s not static, nor has He become statii|

; ; : . |
after creating His creatures. He is Ever-active an¢
Ever-creative. Nor is the universe of finite being:

created by Him a block universe. These bemgw;'
are dynamic, self-expressing, self-developing, self ;
controlling, and creative. l1

Of thenature of God as transcendent Reality, w:
as finite beings can know nothing.® But for our\*
understanding, He describes through Revelatmm[,
His attributes by similitudes® in terms of the cate-

gories of our thought and the ideals of our w111

" ——. e
— -

~our highest values, in a language and in an 1d10ﬂ1

which the people addressed to at the stage of thelr
intellectual development may easily understand

"‘l.
i
|

B i

I. Qur’an, vi. 103. 2, Ibid., ii. 255 ; x1. 65. f

3. Ibid., vi. 103, 4. Ibid., xxiv. 35—30; XXX 27.1

5. Ibid., xiv. 4. :
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and those at other stages may easily interpret. In
order to make us apprehend what we cannot com-
prehend, He uses similitudes from our experience.?
As compared with the Essence of God, these attri-
butes are only finite approaches, symbols or point-
ers to His Being as Ultimate Reality. But, though
signs or symbols, they are not arbitrary symbols.
God has Himself implanted them in our being. For
that reason they must in some sense be faithiyl
representations of the Divine Ess ence. They must
at least be in tune with it, so that in pursuing
them, we human beings are truly in pursuit of

what is at least in harmony with the Essence
of God.

These attributes of God are many and are con-
noted by His names,* but they can all be summa-
rised under a few essential heads: life, eternity,*
unity,® power,® freedom, truth,? beauty,? justice,?

I. Qur'an, xxx, 27-28.

2. Ibid,, lix. 24, 3. Ibid., ii. 225; xI. 65,
4. 1bid., lvii. 3.

5. Ibid., ii. 163 v. 753 Vi. 19 ; xvi, 22, 51; xxiii. 90—92 ; xXXxVii.
1-53 xxxviii, 63—-68 ; lvii. 3; cxiii. 1—4.

6. Ibid, ii. 29, 117, 284 ; iii. 29; vi. 1213, 05, 73; vil. 54; X. 55;
Xi. 6-7; xiii, 16-17; xvi. 72—-81: xxi. 30-33; xxVv. 61-62; xXxXix,
60-62; xlviii. 7; Ii. 58 ; liil, 42—54; Ixvi. 23 ; Ixxxv 1216,

7. Ibid., ii, 284; iii. 5, 29 iv. 26 ; V1. 3, 18, 117; x, 61: xiii.
8—10; xvi. 23 ; xx. 114 xxi. 45 XxXxi. 34 ; xxxiv. 2 ; Ixiv. 4; lxvii
14 ; xcv. 8,

8. Ibid., vii, 180 ; xvii. 110 ; xx. 8.

9. Ibid., iv. 40 ; v, 45 ; Vil. 29, 167 ; X. 109 ; xiii. 6 ; xvi, go > xxi,
47 5 Xx1v, 39 ; lvii, 25,
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love,! and goodness.? God is living ; He is eternal,
one and free creative activity, which is living,

all-powerful, all-knowing, all-beauty, most just,
most loving and all-good.

The Greeks were of the view that God 1S pri-
marily thought or intelligence, and He wills a
thing because He thinks it, but in Islamic ideology
He is primarily a will which is the cause of all
creation. He is omnipotent and a willing agent.
He does what He wills and ordains as He likes,
and creates similar and dissimilar things alike,
whenever and wherever He wills. He has created
the universe through His will, sustains it through
His will, and lets it change through His will. For
creating His creatures, He needs no base (like
matter) and no means. His decision, command,
design, and execution are all but a single act. It
takes no time, for it is like the twinkling of an eye,
or even quicker.® ‘““When He saith ‘Be,” behold!
it 1s there.”’

God is also immanent in the souls of which He
is the immediate Creator and the spatio-temporal
order of which He is the Ultimate Creator. His

1. Qur’an, iii. 150, 174 ; iv. 25—26, 45; V. 77 ; Vi, 12, 17, 54, 63-04,
77, 88, 112, 133, 162 ; vii, 157 ; ix. 11718 ; X, 21, 32, 57 ; Xil. 64, 92 ;
Xiv. 3234 ; XV. 49 ; xVi. 119 ; XVii, 119 ; xviii. 21 ; xix. 96 ; xxi. 83 ;
xxiii. 109, 118 ; xxXix, 60—-62 ; XxxVv. 2—3 } Xxxix. 153 ; xl, 51 ;lil. 28 ;

Iv. 27 ; Ixxxv. 14 ; Ixxxvi. 14 ; Ixxxvii, 3 ; xcii. 12; xciii. 6-8; xCvi. 3.

2. Ibid., xvi. 53 ; xxxi 26; lix. 23.
3. Ibid., xvi. 77. 4. Ibid,, vi.73.
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eternal wisdom, supreme beauty, and all other
attributes manifest themselves through the won-
ders and glory of His creation.

His eternal will is in action throughout the
universe. It is in the swing of the sun and the moon
and in the alternation of day and night.! Every-
where around is the touch and working of God.

2. In the first instance, God created the indi-
vidual souls or spiritual monads, 1.e. beings of the
second order. Each individual entity from electron
up to man is a spiritual monad. In so far as God
is immanent in each monad, each i1s eternal and
immortal, invisible, indivisible, and unlimited by
time and space. The Islamic conception of the
individual soul runs parallel to the Islamic concep-
tion of God. The soul, like God, 1sa unity and,
like Him, it is primarily and essentially a will.
Further, as God is both transcendent and immanent
in the universe, so is the soul with reference to
the body. The soul is a mirror, i1lluminated by the
Divine spark reflecting the attributes of God. Both
God and soul are invisible, indivisible, unconfined
by space and time, and outside the categories of
quantity and quality; and of them the ideas of
shape, colour, or size cannot be true. The essential
element of the soul is not thought. God is primarily
a will and the finite soul is akin to God especially

1. The Qur’an, x. 6,
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In respect of will. Not cogito ergo sum but volo
evgo sum 1s the dictum of Islamic ontology.

Divine attributes are appropriated by the indi-
viduals according to their capacities. Each indi-

vidual entity from the electron up to man is a soul
entity. The souls, in their interaction, uncon-
sciously create, vitalise, control, and regulate the
bodies and use them as their vehicles—uncon-

sciously because they are divinely ordained to
do so.

As the individual souls are many, they delimit
one another, attract and repel one another. They
are not windowless like the monads of Leibniz.
They interpenetrate, intercommunicate, and com-
bine into systems. In this system-making, the
Divine activity guides them. These systems grow
larger and larger till they all form parts of the
entire created universe of finite beings.

At the earliest stages these individual beings
almost wholly work under Divine guidance. As
their will increasingly develops, Divine activity,
while still permeating through them, gradually
makes some room for their free choice, self-determi-
nation, and self-development.

* Man is the highest being in God'’s creation and
is made in the best of moulds.! He is born with
the Divine Spirit breathed into him.? His develop-

2. Ibid., xxxvill, 72.

I, The Qur’an, xv, 4.
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Islamic View of Being and Sense

ment and perfection lie in his assimilation of Divine
Attributes, i.e. realising his highest values..God
desires nothing but the perfection of His light*—
the achievement of Divine attributes.” Man’s life,
like all other life, is through and through tele-
ological and the Divine attributes are his goals. His
aim is, therefore, a progressive achievement of life
Divine.® Do we not see that, whatever their
conception of the goals, all human beings of all
ages have been in right ways and wrong, trying to
achieve these goals, if not for others, at least for
themselves? Which individualor which society does
not wish to live an integrated life full of power,
knowledge, and beauty and all that is good, and be
treated in a just and loving way? Human soclety
has always marched towards the achievement of
these goals as it has conceived them at the various
stages of its history. Human progress is not one-
track progress assome philosophers of history have
assumed. It is progress in all these directions.

The life of each spirit is determined by the
Divine will, though the Divine will also allows it

freedom according to its capacity. The lowest
monads enjoy freedom least, the highest most.
Divine freedom is the source of both monadic free-
dom and determination. Both are divinely ordain-
ed. An electron, a plant, an animal, or a human

1. Qur’'an, ix, 32, 2. Ibid., ii. 138. 3, Ibid., Ixxxiv. 0.
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infant acts as it has been willed by Reality to will

and act. Up to this stage al] activity is innocent
activity. A human child is born not 1n sin, but in

exercise of freedom increases within the limits
prescribed by natural Impulses.

The opposites of our ultimate values—disvalues

—are as much qualities of the spirit as values.
When they take hold of the spirit they are symbo-
lised as Satan. The Satanic hold on one becomes
worst when one uses knowledge for evil ends. Divine
punishment meted out to the vicious comes first by
the laws of habit ordained to make the way to
achievement—of value or disvalue—smooth. Then
it comes to them in this life in many other ways,

With freedom goes responsibility. Human beings

being the freest in God’s creation are responsible

for their actions. Being immortal, they do not
die with the death of the body. In the life hereafter
they have to account for actions left unpunished
in this life. As no finite being is perfect, no one can
claim to be completely free from error or sin,
Everyone has to go through a state of pain and
remorse (described by similitude as the fire of Hell?)
in proportion to his or her misdeeds. Finally duly
purified, €veryone will return to Godz and enter
Into a state of peace and bliss (described by simili-

5 Qur’an, xlvii. I5. 2. Ibid., ii. 156,
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Islamic View of Being and Sense

tude as paradise,' an abode full of all that 1s
desired by mankind as a whole), and remain 1n

141 that state for ever.? The first state is brought
¢ :F about by Divine justice, the second by Divine love
S and mercy.

L 3. The individual souls are ordained by the
Divine will unconsciously to create from their own
resources their bodies (the third kind of being) as
instruments for their purposes of self-expression
| and intercommunication. In fact, bodies are not
L i only the result of the souls’ own inner possibilities
implanted in them by the Creator, but also of their
interaction which is also made possible by the
Divine will. The sensuous world consists of these
bodies. It is wrong to call it material, for matter
| has no existence. The word ‘‘matter’” has no sig-
nificance. The physical universe is the appear-
ance resulting from the way I, asa soul, constituted
as I am, react to the actions on me of other beings
or systems of beings. Just as there is interaction
between monads and monads, similarly there 1S
interaction between systems and systems of monads
and between systems and individual monads. The
entire world of bodies, i.e. the physical universe,
is thus created by monads and systems of monads
for their own use. Strictly speaking, therefore, the
world of sense is not ‘‘being’’ in the sense of reality

1, Qur’an, xiii. 35 ; xlii, I5. 2. Ibid., xcviii. 8.
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but in the sense of appearance. Vet Divine activity ;

permeates through this as much as through the
individual souls. Th erefore, the phenomenal world

has to be reckoned with and must be studied by

of philosophy and religion, phenomena form the
appropriate subject-matter for science.,

Beings ordained to develop different sense-organs.

would experience a different physical world.

The phenomena are constituted of the categories
and the sense-contents in Space and time, as Kant

and before him Ibn Sina, al-Ghazali, Ibn Haitham,
al-Biruni, and others had shown. Byt there is
something more to it, The categories are not the
only monadical (subjective) elements that inform
the phenomena, but they are also pPermeated
through and through with monadjc actions directed

i
i
1

|

!
i

!
=

the sciences. While Reality is the subject-matter |

to monadic goals. Tt is these actions which are

responsible for al] changes and movement in them.
Monadic actions run through the phenomena like
strings and cords and pull them in different direc-

tions. After all phenomena are the ways in which
realities of the second order appear to one another.

Therefore, though not inseparable from these

realities, they are yet intimately connected with
them.
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| Islamic View of Being and Sense

i3 effect is not necessary, like that of logical entail-
ment. As al-Ghazali puts it, the affirmation of the

- L= e —
= —— -

| one does not imply the affirmation of the other, and
¥ ; | the denial of the one does not imply the denial of
7§ the other. Nor, indeed, is the existence of the one
i necessarily presupposed by the existence or non-

; existence of the other. The relation between the so-
5 | called cause and effect that we observe or experience
between phenomena is not that of causal connec-
| tion but of conjunction. The phenomenon of the
4 opening of the lock is not produced by the pheno-
menon of the turning key. Nor does the one precede
the other. They are both simultaneous. The posi-
tive and negative conditions of the appearance of a
phenomenon may be many and may take years to
come together, as in the case of astronomical pheno-
mena, or to be brought together, as in the experi-
ments of the physical sciences. Yet their comple-
tion and the appearance of the phenomenon of
! which they are the conditions are not in succes-
' sion. Each condition before the last one precedes
{ the effect, but not their totality. The effect 1s pro-
duced at the very moment when all its conditions are
fulfilled. The gradual fulfilmnt of all the conditions
and the fact that the effect may last long after
its first appearance give the false impression that
the cause precedes the effect.

In the sphere of nature there is no necessity but
only contingency. When some phenomena are
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'!
experienced in conjunction, their ideas get connect- |
ed in our minds by association and we get the habit |

of linking them together, but this mental linkage !
1s not an ontologically causal linkage, 4

Hume was right in denying and Aristotle wrong 1l
In assuming efliciency in the so-called Ccause. By lt'.
observation or even experiment we discover no l

efficiency in the phenomena taken as causes, The !
lock is opened with the key, not by the key. All
efficiency lies in the spirit that operates the key.
So 1f there is any resemblance of efficiency, it is due |
to the fact that spirit acts behind the body. The |
brain and the computor seem to perform the most
abstract calculations, but there is neither any ..
efficiency in the brain norin the computor ; it is in ;l ,
the mind that operates the brain and constructs [ |
the computor to serve its purpose of calculation. If

any damage is done to these Instruments, to the :
extent of that damage they cease to be of service
to the mind. sl

All power belongs to the spirit. The activity that
we notice in the bodies is not really theirs. Qur
direct experience of energy 1s that of a volitional “%
act. We assign it to physical objects only by pro-
jection. Nobody has ever seen energy. It is an in- =
visible spiritual entity. We know only what it does.

The spiritual monads bireathe it into their own
bodies and then it is passed on from body to body.

The movement and interaction of the bodies is
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Islamic View of Being and Sense

due to the fact that they are monad-informed
phenomena. Lower monads are used by the higher
monads for the very construction of their bodies,
their monad-informed appearances. When the body
of a higher monad, say man, disintegrates, as at
death, the lower monads reintegrate themselves
into other monad-informed phenomenal systems,
The death of a monad-informed phenomenon (the
body of a monad) does not mean the destruction of
the monad. | |

Spaceand time are only relations between things
and they are relative to each other. Space is just
the outer boundary of the body. Space per se can
be expressed only as a relation between the solids
of which it is the boundary. It demonstrates only
the limits of the body. Same is the case with time.
Beforeand after are related to the body that moves.
Considered without the body, they have no exist-
ence, Beforeis the beginning of a movement. It has
nothing external toit which may be called the before
of the before. The time of a movement has its
meaning only in relation to the limits of that move-
ment and no existence without reference toit. Just
as a body has no outside beyond its outer limits,
similarly time has no limits beyond the point

where it begins and the point where it ends. The
beginning of the world has meaning but to speak
of what was before the beginning of the world 1s to
talk nonsense. Besides being relative to the body

ITI
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bt time 1s also relative to us. The future may 1tself ii
become the past and may consequently be spoken i
of in the past. It is untrue of Reality and is true |
only of the phenomenal world. Space and time are A
only relations between phenomena, and without -
. phenomena they are nothing. The mathematical
5 conception of time (as of space) is a mere abstrac- J
' tion expressing (as number does) only possibilities. E
If there were no bodies there would be no space or u
time. God and the individual souls are immortal if
in the sense that they are not in space and time, I

The sensuous world is not just nothing. It is an

appearance and yet a Reality-informed appear-
ance,

Whether it is the spiritual monads or their bodies )
—the phenomenal world—all are created by the ‘
Creator not for sport,* but with a purpose, accord-
Ing to a plan—however hidden that may be from ; 1&
us humans. ““God is the best of Planners.’’? De- B
velopment from natural drives to momentous de- |
cisions of a comity of nations, from the most i‘
meagre awareness to the philosophy of a Plato or i
Aristotle, a Ghazali or Razi, a Shankara or Maha- *E
deva, a Descartes or Kant; from imperceptible ?
assimilation toa Sputnik attack on the Moon : from i}
inarticulate utterance to the poetry of a Shakes- “%
peare or Goethe, a Rumi or Hafiz—all indicate a

- |
I. Qur’an, xxi, 16. 2. Ibid,, iii. 54 ; xiii. 120, ‘l
{
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Islamic View of Being and Sense

plan.
The growth of a seed into a plant bearing flowers

and fruit ; a sperm and an ovum, a tiny pair, form-
ing a clot of flesh and developing into a handsome
youth finally to decline and disintegrate ; the pro-
cess of evolution from species to species; the con-
stellationsin the sky, the sun, the moon, the earth,
the succession of night and day—these and all other
things show proportion, measure, order, and law.?
For everything there is a goal and that goal is
God Himself.?

To conclude, according to Islam, Not-Being has
no ontological significance. Being or God is the
wholeof Ultimate Reality, which is transcendental
and, therefore, unknowable. But our own categories
of thought and our values are pointers to His
Essence and symbols for the kind of apprehension
which we finites can have of His attributes. He is
also immanent in the world of spiritual monads
from electrons to human beings.

The world of sense is phenomenal and is created
by the action and reaction of individual souls or
monads and system of monads. The Divine will is
immanent in the will of the individual monads and

the wills of the individual monads in their inter-
action create, vitalise, direct, and regulate the
1. Qur'an, x, 5; xxiii. 14, 38; xxv, 2; xxxvi, 37—40; xli. 9, 95;

xlviii. 23; 1lv. 49 ; Ix, 3; Ixxx. 18,
2, Ibid,, ii. 145.
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phenomenal world; they are immanent in it. Goﬂt-
)

also immanent in the world of bodies. In so far!

the will of the individual monads 1S 1mmané t
in the Divine will, the physical world has\
share in Reality and is a part of being, butin so f\:
as it i1s theresult of mteractllon between monads ail
the systems of monads it is purely phenomen}‘;
The world of being consists of the Ultimate Reali t
and the created beings, the spiritual monad}f'
which are all immortal. The world of sense is pht’;

nemenal and therefore contingent and perishable
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- Future Architecture 1n Pakistan

N the history of the world the philosophy of art
has passed through three stages. The first
stage began with Aristotle who thought that

beauty consists 1n such qualities as unity, sym-
metry, proportion, rhythm, etc. All architecture
before the fifteenth century in the West and the
Muslim East was based on this objective point of
view with this difference that the Muslims added
simplicity to these qualities—the best example
of this simplicity as developed in later days is the
Diwan-i Khas of Delhi Fort—and made the ad-
dition of functional elements in developing the
minar for the call to prayers and of the dome for
keeping the interiors cool.

It was in the fifteenth century that Vico, an
Italian scholar, gave the subjective view of art.
According to him, beéuty and art do not consist
In any objective qualities but in the expression of
the artists and in national art and architecture in
the expressions of the genius of a people. This view
Was reinforced by Croce in the early years of this
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century. Now another theory is being developedl‘

air-conditioned. Therefore, for a mosque a dome is b
A
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according to which both beauty and art consist!

In a synthesis of expression and objective qua11t1es.t'

To this theory I also subscribe.
Art to-day has become completely functional.xf '

The word ‘“‘functional’’ has two senses—g narrower |

one and a wider one. Functional in the narrower |

|
sense means useful or suited to practical purposes. I‘;

Functional in the wider sense means useful for ||
practical purposes and also for the purposes of |
the spirit,

The functions of the minaret and the dome can
now in most buildings be performed in other ways
and by other means. Therefore from the Iltlllty
point of view they can be completely eliminated..
Their presence is, however, necessary for lmkmg %
our present with our past heritage. Besides, the‘ i
mosques have to have an interior, a verandah, a.nd ff}

a courtyard, and a building of this type cannot be

LJ. 'L o ——
i - .l —_ "

_'.'-'-'_'-' s g
A
- -

:--

functionally necessary from the purely utilitarian ’
point of view, i.e. even in the narrower sense of ;
functicnality. 1
,1‘-
{

2l
Bt

H

Although minars, battlements, domes, and pil- %: --
lars originally were meant to satisfy certain practi- « .

{2

cal needs, those needs can now be satisfied by

'IE'-

cheaper and easier means ; therefore, they are not

i
functional now in the narrower sense. But inso |
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Future Architecture in Pakistan

far as they elevate the spirit, give it a heavenly
direction, ennoble the minds, and link us with our

past, they are functional in the second sense. AS
we value spiritual purposes as much as utility,
we cannot ignore them.

Art to-day is becoming universal, i.e. consisting
of features common to the architecture of all

peoples, yet every nation has some peculiarities
of its own ; it has some distinctive characteristics
s well. We are an Islamic State : hence our dis-
tinctive features are Islamic. If preserved in archi-
tecture, they will arouse national pride in the
generations to come. These distinctive features
have to be preserved, if we want to retain our
national identity in the architectural field.

Owing to our climatic and cultural conditions,
there are three important parts of our buildings:
the interiors, the verandahs, and the courtyards.
Inview of the climate of our country, none of these
can be totally eliminated. I will not discuss these
except making a suggestion that interiors of public
buildings other than mosques should contain fres-

coes and for this purpose the services of our great
painters including Rehmeen should be utilised.
I should like to say a few words about the ex-

teriors of buildings, ineluding the facades, usually
consisting of turrets, battlements, cornices, and
parapets; gateways and doorways; arches; pillars;
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glorious heritage in human
history. If you want your major cities to have an
Islamic

not be what a ||
be. It will not

our State should
take the minds of our

B
pride. Our people will
for inspiration to the cities of the .
parts of which our cities will be a

minus their

always look up

poor replica i
distinctive elements such as sky- |
scrapers, houses of Parliament, churches like St, i

Paul’s, museums, and a]] national monuments of
antiquity.

There are eleven distinctive elements of Muslim
architecture. To repeat,

these are as follows -
(2) Minars and minar

ets. t
(6) Domes, turrets, and domelets, '

(c) Battleinents, parapets, and cornices. e
(@) Gates and gateways,

(¢) Arabesque. ‘gf
(f) Pillars. | 1;%
118 |

'H

t;:”'"‘ SEEEL S by
E'l—"

i i, ST R .
PR = SRS )
'F. ."l _‘h "\ q:ﬂ- :u- || e 'I.'".-":. Cad
] B L e N " . =
||:.'T1-:.'lhi R g L
S

Marta .0




Future Avchitecture in Pakisian

(g) Borders, bands, and ribbons.

() Arches.

(¢) Stuccoor marbleadornmentson wall panels.

(7) Tile-work.

(k) Tracery and lattice-work.

We cannot include all these elements in their
fullness in our country, for to do so would be too

expensive, more on the side of excess, and too diffi-
cult to synthesise with modern architecture ; but
we can certainly have a feature here and a feature
there to give our towns an Islamic orientation
without discarding the requirements of modern
architecture. Examples: American Embassy at
New Delhi and the Aligarh Muslim University
Library.

The architecture of our cities should express the
spirit of the people. But ‘“what is the spirit of the
people of Pakistan?’’ one may ask. The reply 1is
that this spirit consists () in their religious atti-
tude, (b) in their unshakable belief in God (to
whom every minar, every minaret, and every dome
and turret unmistakably points), (¢) in the desire
to have close linkage with their past for they have
had a glorious past, and () in their urge for future
development in every field including architecture.

It may be said, you cannot graft anything ot
the Muslim architecture on the highly functional
architecture of the modern age, just as you cannot
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break a leaf from a tree and fix it elsewhere. But 1t
1s true a leaf looks beautiful with the background
of the whole foliage of a tree, yet when its form is

'synthesised with silken fabric by a Kashmiri crafts-

man, it looks even prettier. A rose looks beautiful

on a rose bush, but it is no less pretty in the
button-hole of a well-dressed person or in a Japa-

nese vase. S0 many beautiful aspects of nature
have been successfully synthesised in the past that

there is no reason why it should not be possible
now.

s

For a true synthesis of some elements of our past
heritage with the present- day functional archi-
tecture, inspired to create new forms out of our
own past architecture, we shall have to depend on
our own architects. Western architects give us
nothing but copies of what they have produced in
their own countries, for that involves less effort

and more chances of inflicting on us features of
their own culture.
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